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NOTES OF THE QUARTER 


to the Summer meeting of the Association of Technical Institu- 
tions, Sir Robert Wood, Chairman of the Committee of Enquiry 
which produced it, had this to say: 


| N presenting the report on Liberal Education in a Techmical Age* 


‘This much is clear: to translate reflection and goodwill into 
action demands a continual strengthening of partnership and 
willingness to look outside the limits of custom: fears are some- 
times expressed of duplication and overlapping but in a situation 
ripe for experiment, these are lesser risks than are timidity and 
restrictive practices. If a survey of this kind is well received, 
its promoters are obviously pleased: if it stimulates criticism 
they have no reason to be ashamed. The one state from which 
they will hope to be delivered is indifference.’ 


The meeting which he was addressing was an opportunity to 
combat indifferences and another will be provided at the National 
Institute Conference at Oxford from September 23rd to 25th, with 
its theme of ‘Adult Education and Working Life’. But these are only 
a beginning: the discussion has to be taken to more intimate levels 
than can be provided on such national occasions and it has to be 
sustained through all the channels that are open to the interested 
parties. That is why we have given most of our space in this issue 
to topics which have a relevance to the report. Dr. Diekhoff’s 
reactions from America and Mr. King’s account of French practice 
both show that we are at grips with a wider problem than stepping-up 


* The APTI and the ATI were of course sponsoring bodies jointly with the 
Institute, a fact which may too easily and regrettably be obscured because the National 
Institute financed and arranged publication of the Report. 
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our national economic productivity. We are in the central area that 
the late Sir Fred Clarke summed up as the ‘need for the educative 
society’, and it is a problem of world scope. 

* * * * * 


We shall be parochial indeed if we do not welcome comment and 
example from the world outside but we have much to do in mobilising 
thought and action already accessible to us. Presumably this was 
what the Oxfordshire Education Committee had in mind when they 
recently arranged a weekend meeting for staffs of their Colleges of 
Further Education with a programme that might have been drawn 
from the chapter headings of Liberal Education in a Technical Age.* 
In fact it was drawn up before that work appeared and the similarity 
of emphasis was an interesting confirmation that the inquiry com- 
mittee was at least asking the right questions. Because most of the 
Oxfordshire centres are contributory at higher levels, to the major 
colleges in Oxford and Reading, there was a special concern for the 
problems of younger day-release students. What emerged most 
clearly was the value—and the necessity—of such an opportunity 
for people on the job to become aware of opportunities of collabora- 
tion and support: with industry in the person of the printer to the 
University; with the Institute of Education as represented by its 
Director ; with Residential Colleges through Mr. Cherrington’s excel- 
lent contribution. To the editor of this journal, operating for the 
weekend as continuity-man, it was a heartening confirmation of 
views that have often been expressed in these pages. This sort of 
excursion to the coal-face is always a welcome experience. We are 
well aware how difficult it is even for the Institute’s warmest well- 
wishers, particularly amongst Local Education Authorities, to show 
their more sceptical colleagues just what they get for their subscrip- 
tions. A weekend’s practical service is more convincing than a great 
deal of paper—perhaps one consequence is a new interest in the 
paper itself—and so far as is physically possible the Institute’s staff 
is always at the disposal of its constituents. 

* * * 


But of course there still is ‘paper’ and since its first publication 
in 1949, the Institute’s half-yearly Calendar of Residential Short 
Courses has been a popular production. The Summer issue of 5,c00 

* LIBERAL EDUCATION IN A TECHNICAL AGE. A survey of the relationship 


of vocational and non-vocational further education and training. (Published for the 
National Institute of Adult Education by Max Parrish & Co. Led) 6s. 
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copies sold out before the end of June and we have since been living 
on a stencilled version. The next edition would normally extend from 
October to March but this time it will include a reprint of the 
September details. It will be available in August on the usual terms— 
single copies 1s. 2d. with reductions for quantity orders. 

There has been so much interest in Professor Waller’s article on 
Adult Educational Travel in our last issue that we have now pro- 
duced it in pamphlet form. It is a mine of information for anyone 
contemplating overseas expeditions or hoping to do well by a visiting 
party and can now be slipped into the pocket for reference at critical 
moments, much as the climber uses his Fell and Rock Club guides. 
Single copies are 1s.; 12 or more Ios. per dozen. 


* * * 


In a recent letter a correspondent commented that he looked first 
for the initials ‘L.S.H.’ at the end of reviews in this journal since 
they were always associated with wit as well as wisdom. Miss L. S. 
Haynes, the Assistant Secretary of the Institute, was suitably 
gratified. Our correspondent, with many others, will share our regret 
that after five years, this issue will be her last opportunity to be 
attractive to advertisers, pressing with printers and firm with editors 
and perpetrators of authors’ corrections. She is leaving the Institute’s 
service at the end of September to join the staff of the National Associ- 
ation for Mental Health and we wish her well. Since she is only 
moving across the width of Wimpole Street we may reasonably hope 
that the initials L.S.H. will continue to appear from time to time. 


| 


LIBERAL EDUCATION IN A 
TECHNICAL AGE 


A FIRST REACTION FROM SCOTLAND 


by W. D. Ritchie 
Hon. Secretary, Scottish Institute of Adult Education* 


A COMMON CONCERN 


"Tom present position of Further Education in Scotland and the 
phrasing of the relevant parts of the Scottish Act of 1945 
correspond so closely to the position in England and the similar 
provisions of the English Act of 1944 that we heard with great 
interest of the decision of the National Institute to appoint a Com- 
mittee of Enquiry to consider a problem with which we also are 
vitally concerned; and we welcome the Report as a valuable basis 
for further discussion. It is brief, frank and purposeful; and it 
avoids undocumented generalisations within the limited scope of 
its inquiry. 


WHAT IS FURTHER EDUCATION ? 


In an introductory chapter the Committee of Enquiry make a 
valuable point. The framers of the 1944 Act showed ingenious 
draughtsmanship in including all forms of education other than 
primary and secondary under the heading of Further Education, and 
so managing to avoid terms like ‘vocational’ and ‘adult’ education! 
But this ingenuity was not altogether happily inspired. The Report 
calls the term ‘Further Education’ an omnium gatherum. The 
Scottish Advisory Council on Education, which was given this title 
as one of its remits, found that it was in effect that unsatisfactory 
thing, a definition by negation, and so was of little help to construc- 
tive thinking. They had therefore, with little guidance from the Act, 
to divide the term Further Education into parts usefully related to 
existing assumptions and distinctions; and it is no secret that they 
found this a difficult task. Even then they had to contend with an 
external complicating factor—the intensive campaign being carried 
on at the same time by officers of the Scottish Education Department 


* The views expressed in this article are personal to the author. 
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for the widespread and rapid development of Community Centres. 
Though for financial reasons, as many of us had foreseen, the cam- 
paign came to an abrupt end, its most prominent leaders received 
posts elsewhere, it had the very unfortunate result of creating in 
the public mind, and particularly in the minds of members of 
Education Authorities, a close association between the term Further 
Education and those social and recreational activities that the 
Scottish Education Department had for a time so strongly advocated 
and liberally financed. The Further Education Officers then ap- 
pointed by many of the Authorities were more directly qualified to 
deal with recreational and club activities than with liberal adult 
education, which was not only left without specific mention in the 
Act, but did not have a single official in any Scottish area appointed 
with the special duty of organising it. 


HOW CAN FURTHER EDUCATION BE DIVIDED? 


That, I mention with apology, is the Scottish experience. I shall 
not presume to say how far it has been duplicated in England and 
Wales. What I have however been looking for in the Report 
of the Committee of Enquiry is an answer to our question: into 
what categories can the general term Further Education be con- 
veniently broken up? The terms of reference themselves started 
by accepting a division that was also an assumption—the obvious 
distinction between vocational and non-vocational. But the Com- 
mittee of Enquiry realised at once that the term Further Education 
‘is misleading if it gives an impression of unity where in truth there 
is diversity and variety’. They point out that on the one hand there 
is nothing to prevent Technical Institutions from including non- 
vocational elements in their curricula, and on the other hand a 
distinct tendency to relax the definition of Adult Education to include 
semi-vocational elements. Other possible categories appear in the 
Report. The official tables quoted differentiate between men and 
women. Apart from the obvious facts that men study engineering 
and women domestic science; and that women greatly outnumber 
men in commercial courses, this sex distinction does not appear to 
lead us far. Another statistical easy-way distinction is by age-groups. 
Here again the figures do little more than confirm facts well known 
to everyone familiar with organising Further Education classes. 
But one fact does stand out. As the Report says: ‘over 50 per cent 
[actually I make it 56°77 per cent] of all evening students are 21 or 
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over, which suggests that considerable numbers either enter or 
return to further education later in life.’ This statement, vague and 
tentative though it is, does point to a distinction of real significance 
in further education. Whether the stopping of age-group figures at 
21 is due to delicacy or a notion that it is non-significant, we are here 
deprived of statistical information just at the point when it would 
begin to arouse our curiosity. But meantime let us cling to this one 
piece of interesting information, that the ratio between the under-21 
and the over-21 students is roughly as 43 to 57. Of the over-2is a 
certain number, diminishing annually, we may assume, will be con- 
tinuing or resuming vocational technical training. On the other hand 
it is wrong to assume that all the under-21s pursue studies of a 
vocational character. The Report recognises this fact when speaking 
of the ‘practical problem’ posed by ‘the fifteen-year-old Secondary 
Modern school-leaver, boy or girl, who comes to day-release classes 
from unskilled work in shop or factory without thought of appren- 
ticeship or of acquiring craft skill’; and elsewhere the Report 
mentions the vast majority of this age and type who are never seen 
at day-release classes or any other form of adult education. 


‘ADOLESCENT’ AND ‘ADULT’ ? 


Does there then remain any satisfactory way in which the general 
idea ‘Further Education’ can be broken down in order to clarify 
thought and bring about well-balanced development? We have seen 
that sharp divisions like age and sex are unhelpful; and the Report 
has, at least in my view, completely argued us out of accepting 
‘vocational’ and ‘non-vocational’ as suitable criteria. There is, how- 
ever, one other principle of division which appears to me to be 
both fundamental and profitable; and I have been much impressed 
with the weight of responsible Scottish opinion in its favour. This 
is the distinction, made nowhere in the 1944 Act nor so far as I know 
in any official pronouncement, between adolescent and adult. 
Indeed it is one of my two chief criticisms of the Report that the 
failure to stress this distinction at the outset confuses the whole treat- 
ment of the subject and leads to the introduction of much statistical 
material not very closely related to any cogent argument. This 
suggested criterion may appear to suffer from lack of precision 
because it cannot be made to hinge upon a particular age; but a 
brief consideration should surely establish its value. The age-range 
for adolescents will in fact vary with the individual from 15 to 18 
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or 20 or even 25, and for adults from 18-25 upwards: the distinction 
may be broad, but it is quite definite in character. 


CONTRASTED PERIODS OF LIFE 


The marks of adolescence are (1) its brevity in time contrasted 
with its supreme importance; (2) rapid physical growth and change; 
(3) learning how to make a living; (4) the progression towards 
economic and personal independence; (5) the development of sex- 
interest and the mating instinct. The adult period has contrasting 
characteristics. It lasts much longer—indeed, with the increase in 
the expectation of life, much longer than even two generations ago; 
it is a period of relative physical stability; the question of getting a 
living tends to diminish in importance compared with the need of 
learning how to live; the individual has begun to settle down into 
his particular economic and social group; and having accepted 
marriage—or celibacy for that matter—he (or she) is ready to pursue 
interests associated with a more settled community life. I am there- 
fore suggesting that the contrast between the brief and difficult 
period of rapid development—physical, economic and emotional— 
and the much longer period of relative stability is so fundamental as 
to transcend all other distinctions for the purpose of Further Educa- 
tion, and to be the only satisfactory basis for research and planning. 
The urges, motives and outlooks of the two periods are indeed of 
quite a different order. The education of adults is purely voluntary; 
the only compulsion is internal. Even higher technical studies con- 
tinued or undertaken in the period of maturity for the purpose of 
gaining promotion have a background of reasonable present security. 
But the position of the adolescent is quite different. If the external 
compulsions are after age 15 no longer legal, they are still real enough 
—the pressures exercised by parents, teachers and others around him, 
and the technical demands of the job itself. Of all this I am sure the 
Committee of Enquiry were well aware; but I wish they could have 
put it articulately as a guiding principle in the forefront of their 


Report. 


COUNTY COLLEGES 


Following on this, there is another major criticism that I venture 
to make. There is nothing more constantly stressed in the Report 
itself and in the evidence received than the importance of liberal or 
non-vocational studies at all stages, though for a period the instant 
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importance of technical studies may put them relatively into the 
background. While one notes with pleasure that some of the more 
enterprising Principals of day Technical Colleges have found room 
in their courses for well-developed schemes of liberal studies, it 
appears to be generally conceded that where technical studies have 
to be undertaken in the evening after a full day’s work it is practically 
impossible to include liberal studies in a crowded curriculum leading 
to technical certificates with exacting standards. The hope is 
certainly expressed that students having completed the technical 
phase of their studies may later turn their minds to the so-long inter- 
rupted liberal education, But I take a very poor view of this 
‘phasing’. Liberal studies are never at any time ‘useless’ for technical 
students: they are essential, in the narrow sense for developing their 
capacity for expression, and in the wider sense for broadening their 
outlook. And here I come to what I regard as a serious weakness in 
a Report which in so many ways is both excellent and opportune. I 
refer to the attitude of the Report to County Colleges. The references 
to these do not occur till pages 118, 121, and 123, or shortly before the 
end of its 128 pages. These references are brief, and are in the 
following words: 

p. 118. ‘We regret that so many day-release courses are restricted 
almost solely to vocational subjects; we regret it not merely because 
of the present opportunities which this represents, but also because 
of the danger that it may set an undesirable pattern for County 
College education when County Colleges ultimately arrive.’ 

p. 121. “To this problem [the exclusion of liberal education values 
from vocational work] and to the problem of the great majority of 
young people who are outside any recognised form of further educa- 
tion at all, we see only one solution: the establishment of County 
Colleges.’ 

p- 123. ‘We strongly urge that a certain measure of liberal non- 
vocational study should be included in vocational education. This 
we recognise to be impracticable in most vocational work in evening 
classes; and to this problem as we have already said, we see only 
one solution, namely the County College.’ 

These statements, if a trifle repetitive, may well command general 
agreement; and of course they are the most important statements 
in the Report. But are they adequate, why do they come so late, 
and why are they made so casually? They state an opinion definitely 
enough, but only an opinion; they seem to see County Colleges as 
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some far-off Divine Event towards which neither the Ministry nor 
the authors of the Report seem to be moving at any appreciable 
speed. It may be more in the Scottish character to accept a philosophy 
and proceed to work it out in detail, and more in the English 
character to work forward pragmatically within the existing 
temporary situation; but those taking the latter course as regards 
Further Education are doing less than justice to the magnificent 
conception of the authors of the 1944 Education Act. Of that Act 
the County Colleges were an essential not an incidental feature. 
When our engine is running on three cylinders instead of four, what 
happens is not merely that one quarter of the power is being lost, 
but that a strain foreign to the original intention is being placed on 
the remaining cylinders, which are being asked to do something 
they were not built to do, but may do fairly well for the time being 
with increased risk of a further break-down. This appears to me 
to represent the position that has arisen from the imperfect operation 
of the 1944 Act. Without the County Colleges, the Secondary 
Modern School is either a dead-end or looking for inappropriate 
exits; the grammar school has no fully developed alternative from 
t1 to 18; the adolescent school-leaver has before him no balanced 
scheme of work and leisure; the liberal education of the day-school 
up to 15 is broken and wasted instead of being confirmed and 
extended; and no continuing cultural tradition has been established 
as a basis for adult education. 


WHOLE-TIME OR PART-TIME ? 


To a proportion of pupils in all types of secondary schools there 
arrives a moment—known to all schoolmasters, but not acknow- 
ledged by all—when they become ‘lazy’ and show increased resis- 
tance to school discipline: when, in short, they have reached a 
temporary saturation point in book-learning: when for the good of 
their own souls they should leave school and take a job. Many of 
these, leaving school in the fond belief that they have closed their 
text-books for ever, find surprisingly that they cannot go far in their 
chosen occupation without opening new ones. And there are others, 
whose occupation provides no such incentive, who need to be saved 
from their temporary selves. For both of these types, salvation lies 
in the ‘sandwich’ course of part-time paid employment and part-time 
systematic study. The traditional combination is of course full-time 
work and evening classes—a scheme successful only for the brightest 
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and most persevering student, a great waste of effort by instructors 
and a great wastage of students (‘a mighty expensive riddle for a 
very small residuum’, as a former Principal of the Edinburgh Heriot- 
Watt College once remarked). As we have already agreed, there is 
little or no chance of introducing a liberal cultural element into these 
technical courses. ‘Day Release,’ which is gradually increasing in 
popularity, is still limited to the firms who realise its importance and 
can arrange for it; and its purpose appears to be generally regarded 
as merely technical. It is all very well for the Report to say that 
greater use of day release, and greater liberalising of the studies under- 
taken depend on the development of public concern. But we are here 
dealing with a campaign that was fought and won eleven years ago, 
whereas in the Report we are asked to contemplate a desultory 
trench-warfare far to the rear of the 1944 position. In the educational 
field we are in no danger of being allowed to forget about financial 
stringencies, export drives, building priorities and shortages of 
teaching staffs. If on the other hand, unbroken continuity in cultural 
education is important for the nation and the individual, and by no 
means least for technical trainees; and if, as the Report makes amply 
clear, this end is unlikely to be attained within measurable time by 
fragmentary efforts; then surely it was the duty of the authors of 
this Report—-as it is the duty of all concerned for the establishment 
of a fully articulated educational programme to bzing before both 
government and the public the urgency of implementing that part 
of the 1944 Act dealing with County Colleges, Of course it will take 
years. Apart from and indeed in front of buildings and staffing, the 
building up of schemes and the detailed planning will take much 
longer than the zealous framers of the 1944 Act appeared to con- 
template. But once the urgency is realised, the ‘appointed day’ can 
take care of itself. 


A VALUABLE REPORT 
In making these two criticisms I should not like to be accused of 


getting the Report out of focus. With much that is of major impor- | 


tance I have not dealt at all; and there are many fine incidental 
observations that justify a careful reading of the Report itself. | 
conclude by mentioning two of these. One is the emphasis laid on the 
value of residential education, and the commendation of the semi- 
vocational and cultural courses offered by short-term colleges, of 
which over twenty were opened in the post-war period and may 
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now be said to have successfully established themselves. The other 
is the admirable suggestion made on page 119 that the use of reference 
books be permitted in certain examinations. The capacity to find 
information required and to digest it properly in an answer is itself 
no unimportant part of a liberal education. 


tors 
ra 
iot- 
e is 
ese 
in 
ind 
Jed 
hat } 
ler- | 
ere 
80, 
ory 
nal 
cial 
of | 
ral | 
ply ! 
by 
of } \ 
ent | 
oth 
art 
ike 
the 
ich 
on- 
an | 

of | 
or | 
tal 
the 
ni- 
of 
ay 


LIBERAL EDUCATION IN A TECHNICAL AGE 
—AMERICAN COMMENTARY 


by John S. Diekhoff 


Formerly Director of the Chicago Centre for the Study of Liberal 
Education of Adults 


‘A Technical Institution that sets itself the ideal of a liberal 
technical education . . . would need to provide a coherent scheme 
of education in which technical and non-technical considerations 
were always evident and interrelated. The staff would consist 
of technical and non-technical specialists, concerned with differ- 
ent facets of a common problem. The technical teachers would 
frequently hint at worlds lying beyond the specialism, raising 
questions of To what ends? as well as By what means? They 
would remind their students that their specialisms have a past 
and a future, the one requiring understanding and the other 
imagination. They would remind them that their specialisms, 
just because they are specialisms, provide only partial statements 
about truth and reality; and that the mark of an educated person 
is his capacity to appreciate that other points of view may be 
as valid as his own or even its superior, and that it is always 
possible that he may be wrong. Brought up on such assumptions 
as these . . ., technical students would be on the way to develop- 
ing such qualities as flexibility of mind and human sympathy.’ 


This is part of the ideal envisaged by the authors of Liberal 
Education in a Technical Age. The reality they describe is differ- 
ent. A technical institution is expected to provide ‘a utilitarian 
education, concerned with certain immediate and limited purposes, 
and the expectation is not often disappointed’. Teachers of technical 
subjects come from backgrounds similar to those of their students and 
have had similarly narrow education. Libraries are often nearly non- 
existent. Opportunities for day students to engage in fruitful, liberali- 
sing student activities, intramural or extramural, or to visit Residential 
Colleges even for brief periods are very limited. The nature of techni- 
cal education ‘is very largely determined by the outlook and purposes 
of professional and examining bodies’. ‘It is largely because pro- 
fessional and examining bodies adopt so strictly technical an interpre- 
tation of their role that technical education itself tends to be narrowly 
technical.’ And in this the attitude of the examining bodies coincides 
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with that of the public generally. “Technical institutions are handi- 
capped by the common belief that they exist to provide technical 
training only.’ 

Clearly we must admire the courage and sense with which the 
committee members present their ideal and describe the reality as 
well as the hopefulness with which they present recommendations 
to bring the reality nearer to the ideal. 

Underlying the report of the Committee of Enquiry is a survey of 
the programmes and activities of professional and examining bodies, 
technical institutions and colleges of art, correspondence schools and 
colleges, agencies of adult education, and residential colleges and 
centres. It explores the opinions of principals, teachers and students. 
A chapter on ‘The Pattern of Further Education’ presents in compact 
tables a good deal of statistical information about the variety and 
scope of Further Education in England and Wales. 

The theme of the book governs the descriptions of the programmes. 
The committee begins (and does nt hide its preconceptions) with the 
belief that ‘more needs to be done to encourage liberal attitudes and 
to secure liberal values in vocational education’. At the end of the 
survey and of the book, the committee brings its recommendations, 
governed by the general conclusion that ‘there ought not to be any 
period in the educational process during which the values commonly 
associated with a liberal education are dropped for a time because of 
the intense pressure of vocational preparation’. 

The committee is studying vocational education; its concern is to 
liberalise the teaching of technical subjects and to make a place for 
liberal subjects in vocational programmes. In this context, the liberal 
must be regarded as of secondary importance. The committee’s report 
recognizes (and regrets) that very often ‘lack of time’ prohibits much 
attention to liberal values in programmes of vocational education. 
The report does not consider—I wish it did—whether even in 
vocational schools the vocational phase might not better be generalised 
and truncated (or compressed) to gain time for liberal values. Em- 
ployers can be counted on for on-the-job training programmes 
designed to build on school foundations, and on-the-job training in 
many occupations is the best and most economical training. But not 
many employers are sufficiently enlightened by liberal education to 
provide for the liberal education of their employees. School may be 
the last chance; it will not be the last chance to learn expertness 


at a job. 
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It is consoling to an American reviewer to discover that American 
‘educationists’ do not have a monopoly on the private jargon of 
education or the public jargon identified by Quiller-Couch as typical 
of committee reports. Surely this is the private jargon of English 
education: 

‘The fifteen-year-old secondary modern school leaver . . . who 
comes to day release classes . . . presents a practical problem 
different from that posed by a full-time or sandwich course 
student in the late stages of an external degree or Higher 
National Diploma course.’ 

It is not difficult to find the other jargon either: 

‘The terms of reference given to the committee were pur- 
posely drawn in very general terms.’ 

But this is not very significant. The remarkable thing about the 
book to an American reviewer is the clarity with which it defines 
problems of further education (continuing education, to me) which 
are the same in both countries. 

In the United States as in England, vocational education is too 
narrowly conceived. ‘Lack of time’ prohibits much attention to 
liberal values in vocational programmes. School graduates have but 
feeble command of their mother tongue. Advocates of liberal educa- 
tion too readily assume that ‘all non-vocational education is liberal 
and that all vocational education is illiberal’ and therefore shirk the 
problem with which the Committee of Enquiry begins: ‘How far 
the values traditionally associated with liberal education do, or might, 
attend the various kinds of study that men and women undertake 
from motives connected with their daily work.’ In the United States 
as in England teachers of technical subjects, typically, are not them- 
selves very broadly educated. And surely in the United States as in 
England ‘the type of culture and thought in which we live sets greater 
store by the “standard” of living than by the “quality” of living’; 
therefore ‘the problem of a liberal education in a technological age’ 
is not a problem merely for educators but ‘a social problem that will 
not be solved without the backing of public opinion’. 

If the values of liberal education are what we think them, the best 
way to assure favourable public opinion is to give as much and as good 
liberal education as we can to as many people as we can. This is the 
central problem of mass education. As English educators face this 
and other problems of mass education, with which the United States 
has wrestled somewhat longer, they can learn much from the partial 
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successes and from the mistakes of American schools. In the area of 
adult or continuing education especially, on the other hand, American 
educators have much to learn from English experience. 

We can learn a good deal from this book, if we read between the 
lines, and I hope we will. 

The same needs that lead the Committee of Enquiry to urge the 
early establishment of County Colleges should lead us to accelerate 
the establishment of ‘Community Colleges’, and the general thesis 
of the book warns us against building community colleges too exclu- 
sively concerned with vocational education—a mistake we are 
making again and again as we establish them. 

By what it takes for granted, the Committee’s report reminds us 
that we still neglect some effective means of adult education. We 
have almost nothing comparable to the Residential College for adults, 
for example, and many even of our newly-established Community 
Colleges regard adult education as of relatively little importance. 

The report reminds us of the potential power of external examina- 
tions and of their limitations as they are now conceived. With refer- 
ence to many occupations where they would be relevant, we do not 
have licensing and examining boards with definitive power. We do 
have them for teachers in many cities and states. But the examiners 
even of teachers too often take a narrow view of professional qualifi- 
cations, giving first attention to pedagogy, secondary attention to the 
special subjects to be taught, and slighting (perhaps as unimportant, 
more probably as imponderable) the liberal phases of a teacher’s 
education. In neither country can we expect narrowly-educated 
teachers to educate their pupils broadly. 
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ADVENTURES IN CO-OPERATION 


by Paul Cherrington 
Warden, Urchfont Manor Residential College 


HEN [had finished reading Liberal Education in a Techni- 
cal Age my heart swelled with pride and I immediately 


bought myself a new hat. The space given to Residential 
Colleges and Centres was exactly the same as that given to all the 
rest of Adult Education, and the work of and possibilities for 
Residential Colleges were described in glowing terms. What can | 
do but applaud the work of the distinguished Committee which 
produced the Report, and find no fault with its production? 

I am not qualified to comment on the main body of the Report, 
and will only say that it is more readable than most documents of 
its kind, and slightly lifts the lid off a pot which seems to be boiling 
hard inside. There is a movement of ideas in the Technical College 
world which will bring about great changes in the next ten or twenty 
years. The hopeful sign is that this movement of ideas is entirely 
directed towards the future, and hardly concerned at all with 
recriminations about the past. There is no attempt to revive a 
golden age, but a determination to create something better than what 
we have now. The Report deals with a major current issue: the 
liberalisation of technical education. Perhaps another Mansbridge 
will be able to unite those who see its importance and to inspire them 
to work together towards their goal instead of sniping at each other 
from behind their stacked up annual reports, full of articles empha- 
sising their present differences and past glories. 

‘A race preserves its vigour so long as it harbours a real contrast 
between what has been and what may be; and so long as it is nerved 
by the vigour to adventure beyond the safeties of the past. Without 
adventure, civilisation is in full decay’.* It seems to me to be a real 
Adventure of Ideas to suggest that Residential Courses ‘should not 
be denied’ as the Report says ‘to any group of people who share a 
common interest of a cultural kind’. The Committee were careful to 
follow up this statement by saying that the opportunities were rare, 
and expensive to provide, but this is a comment on means, and the 
statement of ends is the more important. The fact is that if all the 
28,000 places per year in the Residential Colleges were devoted to 


* A. N. Whitehead—Adventures of Ideas. 
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this purpose it would affect only a small fraction of the Further 
Education students who are numbered in millions, let alone the rest 
of the population of the country. If residence is as important as the 
Committee suggest it implies a revolution in Further Education. 

As a Warden of a Residential College I am not directly concerned 
with the theme which runs through the Report—that most of Further 
Education only attempts to develop its students in one track, and 
that it should widen its approach. This widening, of course, is the 
major task. I am concerned with the suggestion that residential 
courses should be provided as one way of doing it. 

At Urchfont our policy is to provide our own courses and not to 
let out the College to outside Bodies. We do not provide courses on 
manual skills or hobbies, but concentrate on those dealing with ideas. 
This is not a condemnation of manual skills. It just happens to be 
what the College was designed for. 

In the list of courses for the year we have to maintain a balance 
between courses for Industry and Commerce, courses for the general 
public and courses for young people in Technical Colleges and 
Evening Institutes. Within the group of courses for the general public 
we also try to keep a balance between subjects: The Arts, Literature, 
Science, Philosophy and Religion and the Social Sciences. We put 
on courses like Music which are certain to fill, but we are encouraged 
to arrange courses on matters which we think are of public impor- 
tance even if there is a likelihood of small numbers. We are prepared 
to have a small course of high quality and to risk losing the money 
and the student days we might have got if we had our minds set on 
turnover rather than education. The original policy was to aim at 
courses of a fortnight. This proved impracticable; but the emphasis 
still is on longer courses than a week-end where possible. In the last 
financial year there were 30 courses of less than six days and 23 courses 
of six days or more. Of these longer courses 12 were designed for the 
general public and only a very small proportion of their students were 
sponsored by Industry. I consider myself lucky to work under a 
committee with such liberal ideas. 

The courses for the general public have a relevance to the subject 
of the Report, as they are concerned with a liberal approach to people 
whose education has very often been narrowly technical, and here 
I include some doctors, lawyers, teachers and accountants as well as 
some fitters, chemists and electronic engineers. We are all specialists 
now, which takes a lot of time to achieve, and shortage of time is 


y 
al 
yr | 
I 
h | 
| 
| 
y 
y 
h 
a 
at 
st 
d 
t 
al 
ot 
a 
e | 
e | 


108 ADVENTURES IN CO-OPERATION 


the great enemy of liberal education. It is a liberal approach to people, 
not subjects, that is our concern. The subject is the medium through 
which the appeal is made. As in the best traditional forms of Adult 
Education, our best courses enable students to measure their experi- 
ence and conclusions against the ideas of someone who has a 
first-rate academic grasp of his subject, and also to measure it by 
relating it to the reactions of the rest of the group. In short Residential 
Courses with twenty to twenty-five in the house there is little time 
for written work, and we have found that discussion in small groups 
on set questions is some sort of substitute, I am not going to pretend 
that it is the same thing, but in many ways I think it is more suitable 
for that majority of people who nortnally express themselves in 
speech and not on paper. To my mind it has advantages as well as 
disadvantages. There are many who won’t talk in a group of 25 who 
will when they are only six or seven. It gives an opportunity for 
students to participate and to come to grips with the subject, and 
discuss it without the tutor there and to thrash out in one group what 
the other groups are perhaps not interested in. Then, with the whole 
course re-assembled, the making of the group report is an exercise 
in the use of language and communication. The clash between the 
views of groups helps to emphasise points at issue, and the tutor who 
comes back at this stage has the opportunity to correct mistakes, to 
expand on matters which turn out to have been of interest, and to 
sum up effectively. We use this method in support of lectures in all 
our courses. Apart from this comment on method I will not say more 
about courses for the general public as their connection with the 
Report is not direct. 

There is encouragement for us in what the Report says about 
the ‘semi-vocational course’. At Urchfont they are limited to those 
intended for foremen, chargehands and union representatives, 
technicians or clerical workers. To quote from the Report—‘Very 
few of these kinds of courses are narrowly technical: they set out in 
virtually every instance to be liberal.’ This certainly is true in my 
experience. The syllabus in these courses at Urchfont aims to cover 
three main topics: human relations in Industry in the widest sense, 
some elementary economics designed to show the relationship be- 
tween this country and the world and between industrial and social 
objectives, and lastly communications in Industry, the flow of 
information, methods of expression and, if time, some practical work 


in speech. 
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These courses are well attended, mostly by nominees of large 
undertakings, and the customer seems to be satisfied with what we 
do, although so far we have had no satisfactory follow-up. A follow-up 
is being planned with one of the nationalised industries, but it is 
most difficult to evaluate the results of courses of this sort which are 
likely to affect men’s attitudes rather than to fill them with know- 
ledge. It may be that we shall have to rely on the impressions of 
managers and others in the industries concerned for the justification 
of such courses, but any work that can be done on follow-up will 
be very interesting to those of us who conduct the courses. The fact 
that the students mainly come from large undertakings is a problem 
in itself, and emphasises the need mentioned in the Report for the 
education of public opinion. So much of British industry is in small 
units still that we shall only touch a tiny minority if we rely on the 
large firm. My impression is that public opinion is beginning to move 
in this direction already, but there is a long way to go. If the educa- 
tional world can agree on principles and methods this opinion can 
be more quickly formed, and this the Report will certainly help. 

When discussing Residential Colleges I felt that there was a serious 
omission. No inquiries were made about the Residential Courses pro- 
vided by industry itself. 1 suspect that the numbers passing through 
the industrial colleges are higher than those passing through the 
non-industrial ones, and it would have been interesting to have some 
information about them. This raises another weakness, of the Com- 
mittee this time. There is little if any representation of industry 
as such, though some of the members may have had industrial 
experience. The Committee was constituted from educational Bodies, 
but it might well have found it useful to have had co-opted members 
from industry and commerce. 

It is when considering co-operation between technical institutions 
and Residential Colleges that the Report becomes most interesting to 
me. We have already had a number of weekend courses—specifically 
designed for students at Technical Colleges and Evening Institutes 
and some LEAs who are sending students to a week’s course intended 
for senior apprentices, normally sponsored by their employers. The 
development of this longer course is worth describing, as it is likely 
to attract a greater demand. 

Our Apprentices’ Courses originally were centred round the sup- 
posed industrial interests of the students, with talks on human rela- 
tions, case studies of an industrial type and talks on such matters as 
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factory inspection and so on. We noticed, however, that the general 
subjects in the syllabus provoked a much greater interest among the 
students and so the course was converted into a general course, cover- 
ing many subjects and giving more time for group discussion. The 
present syllabus does not provide the systematic study, with the sub- 
jects being allotted so much time each day, as is done on one of the 
courses described in the Report. We have kept to our usual pattern of 
dealing with a topic by lecture and discussion, often in groups and then 
moving on to the next. The following list of subjects may give some 
idea of the ground covered. 

Introductory talk and discussion in groups. 
The scientist’s job, outside and inside Industry 
Changes in work in the last 200 years 

World trade and the standard of living sessions. 
The state and what it does sessions. 


4 sessions. 
2 
2 
2 
New towns and town planning 2 sessions. 
2 
2 
2 
2 
2 


sessions. 


Houses and their contents sessions. 
Books to read sessions. 
The uses of leisure sessions. 
A problem from Asia sessions. 
How the mind works sessions. 
Aims and purposes 2 sessions. 

There will be people who will raise their eyebrows and say “What! 
all that in a week?’ But this is not a course depending on the slow 
build up of knowledge, but one which gives the students some intro- 
duction to many fields of knowledge which are new to them. In 
practice they are interested, and the standard of discussion is often 
surprisingly high. After lectures there is usually a small crowd round 
the speaker asking for book-lists or for other information. 

The weekend courses naturally do not cover so much ground, but 
normally cover a variety of subjects. Occasionally we arrange a course 
on one topic for one Technical College with which we have very 
close relations. One such course was “The Growth of Reason’ which 
considered myths and superstitions, the development of the use of 
reason and scientific method, and finished with sessions on the 
function of the philosopher and the nature of religious experience. 
These may sound rather ponderous pursuits for those so young but 
we have found that, suitably handled, they provoke interest and 
vigorous discussion. 

Weare at the moment planning for a Technical College in the next 
county a course of a week on the same lines as the one described 
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above, which is to be made an integral part of one of its courses. It 
will > one of the interesting problems to suggest what the students 
might do in preparation for the course here and how best it should 
be followed up. It seems to me that to get the most out of a Residential 
Course both preparation and follow-up are necessary, and I am 
glad that we are starting to consider this in conjunction with a 
Technical College. 

It is in the mind of a Technical College Principal with whom I was 
talking recently that in time he should have a hostel near his College 
in which he could accommodate groups of students for at least a week 
during their period of study at his College, and during this time to 
give them a liberal course. This would be one way of dealing with 
the demand for short Residential Courses if it became general among 
Technical Colleges. Of course there would be one snag to this arrange- 
ment: there would not be the complete change of location and staff 
that is one of the attractions of our Residential Courses. 

Like so many similar documents the Report does more to clarify 
one’s mind than to present new material. For a Warden of a Resi- 
dential College it is most useful. By giving the Colleges such a 
prominent place it has encouraged us all. It has confirmed our belief 
in much of what we are doing, and has revealed a field of work 
which looks to be most fruitful for some years to come. But there is 
this warning: that all the existing Colleges, even if they gave up all 
their time to these courses, could not cope with the demand if it 
developed to the full. On the other hand, if the Colleges multiply 
rapidly there will be the problem of quality. Lecturers of the right 
calibre with the right touch are hard enough to find already. One 
hopes that there will be a steady growth. 

Far more important than the reference to Residential Colleges is 
the understatement which appears on page 127 of the Report: ‘We 
believe that the links between technical institutions and the Respon- 
sible Bodies in Adult Education could be strengthened with advan- 
tage to both.’ The quality of the teacher is the surest key to the 
problem of liberal education in a technical age, and the rigid 
separation between liberal and technical, or vocational and non- 
vocational which stands out in the pages of the Report is a serious 
bar to the improvement of that quality. ‘The links should be 
strengthened,’ says the Report, and no method of strengthening those 
links was suggested. Since I first applied my mind to writing this 
article it has struck me that there are two ways of doing it: first 
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through the many local contacts which are constantly being made 
and from which fruitful action will result, second by associating those 
concerned with the work in both fields. At present they are associated 
in the National Institute of Adult Education but only in an official 
and representative way. If the National Institute were to make a 
drive to increase its individual membership among those actually 
teaching in both fields too, the chain of communication would be 
established on a national scale and Adult Education might become 
the vehicle for the discussion of the ideas behind a movement 
designed to create a unity of purpose in English Further Education. 
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PROFESSIONAL INSTITUTIONS AND 
LIBERAL STUDIES 


by H. Wyndham-Badger 


Education Officer, Institution of Production Engineers 


HE Attorney-General in an address to the Bar Council during 

July deplored the decline in reading in chambers among those 

who now become qualified to practise at the bar. He felt that the 
emphasis is entirely on the passing of examinations based solely upon 
the technical aspects of legal studies. This deprives the student of any 
real acquaintance with the niceties of legal procedure, with forensic 
traditions and usages, and with the integrity of conduct which years 
in a pupillage system used to ensure. 

He might have added that humane understanding, steadily 
acquired in daily contact with masters having a wealth of scholarship 
and experience was a deficiency for which no skill in passing exami- 
nations could compensate. The pupillage system of the more ancient 
professions has its corollary in the apprenticeship system of the various 
engineering professions. These apprenticeships could, of course, 
never lay claim to inculcating a broad and liberal interest in the 
qualities of humane studies; at the most there was the passing on 
from a mature craftsman to a learner the skills and techniques 
necessary for a particular branch of engineering. But while pro- 
fessions such as law have been steadily narrowed in the stream of 
understanding required for qualification the newer professions, 
springing from the apprenticeship system, have not only codified and 
elevated their requirements into general principles and practices but 
have expanded the outlook they require in a man destined to reach 
the higher ranks of his chosen profession. The engineer of today is 
no mere craftsman, cabined, cribbed and confined in technical skills. 
He is required to weigh and consider arguments for and against 
particular ways of operation; he must be able to organize not only 
machines but men. 

It is therefore with some surprise that one finds the committee of 
inquiry on liberal education stating boldly that ‘it is largely because 
professional and examining bodies adopt so strictly technical an 
interpretation of their role that technical education itself tends to be 
narrowly technical’. It is true that the examination content for entry 
into the major professional institutions determines the course of 
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study which a student must pursue and it is mainly on this basis 
that the committee makes its criticism. Nevertheless, this criticism 
might be applied to all examinations from those at university level 
right down to the primary stage in education. Even in the primary 
school much of the activity is still intensively devoted, in some cases 
at the early age of nine, to training for the entrance examination for 
grammar school education. No matter how much educationists may 
deplore this, it is nevertheless inescapable. In a competitive world 
selection for a particular post or a special form of higher education is 
governed by the number of vacancies or places. As a result examina- 
tions themselves tend to be competitive for sume further objective; 
and so work in the primary school is geared to the grammar school 
requirement and, in turn, the grammar school is geared to the 
requirements of the university. The university man, for his part, is 
nowadays more than ever concerned that his course and qualification 
shall lead to an appointment where he can earn his living. 

This is the dilemma in which all examining bodies are placed and 
particularly those associated with a professional institution. The 
institutions have, by patient endeavours over a number of years, estab- 
lished standards of competence which they believe should be held 
by those who lay claim to practise in a particular profession. This is 
a duty they have undertaken in order to safeguard the public from 
dubious practitioners while at the same time giving a security of 
status to the body of membership; and few would seriously challenge 
the complete trust reposed in those qualified under the rules of the 
medical profession or such institutions as the Royal Institute of British 
Architects. Admittedly the qualifications demanded are vocational, 
but that is the purpose for which they exist. And so it is with engineer- 
ing and technical institutions. 

There are, however, other factors involved concerning the strictly 
vocational criteria by which professional institutions judge those 
whom they would admit to membership. For many years in educa- 
tion the pendulum of accent has swung from the vocational to the 
non-vocational and back to the vocational. In the late thirties up to 
the outbreak of war it was firm policy that education should be mainly 
non-vocational; under many authorities any form of preparation for 
a future career, except in selected technical courses, was frowned 
upon. This was the age of education for leisure. In the years during 
the war and immediately afterwards the need for technical skills, 
quickly acquired for immediate use, caused the accent to shift 
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towards more vocational training. Quantity production for war 
machines meant quantity technicians and craftsmen; quantity pro- 
duction to repair a war-scarred economy still means, at the present 
day, an increasing flow of competent technicians and technologists. 
Relief might be expected in the age of automation on the threshold 
of which we now stand; it would appear, however, that similar 
numbers of technically competent men will still be required while 
their degree of competence must be greater. To call a halt, or even 
to ask for respite, in the intensification of vocational studies might 
bring with it a collapse of our export potential and with it the 
economic structure upon which our existence depends. Learning, and 
with it arts and letters, would then indeed become late deceased 
in beggary. 

No doubt educational policy will continue to oscillate between 
vocational and non-vocational requirements for many decades to 
come. It is noticeable that whenever the pendulum has swung to one 
side there comes the plea that it should be brought back to the 
opposite extreme. We constantly hear that schools and colleges turn 
out pupils unable to read or perform simple calculations; in the 
opinion of many employers education has failed to fulfil its purpose 
in that its products are unfitted for immediate and useful work in 
office or factory. We now have in the findings of the committee of 
inquiry the complementary view that more than sufficient attention 
is being paid in education and training to useful accomplishments. 
The committee draws attention to the wide field of subjects which 
now have to be covered for examinations of professional Institutions. 
This field is said to be exceedingly demanding with a depth such that 
virtually the whole content of a particular subject has to be studied. 

In most forms of education the problem of the overcrowded 
curriculum has been brought to the fore, and with the constantly 
increasing range of knowledge, it is exceedingly difficult to know 
just what to omit. Professional institutions in no way wish to lower 
the standard of competence achieved. With the advances made, par- 
ticularly in engineering, it does not seem possible that pruning can 
take place without serious detriment to the status of qualifications. 
It is, of course, possible, as Sir Richard Livingstone said, that a course 
may be overloaded with too much mechanical detail, and while there 
are good reference books, one need not retain all the knowledge in 


} one’s head. The Engineering Institutions in particular, have had 


regard to this, and students are encouraged to take a very practical 
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line, both in their studies and in examinations, using formulae and 
tables, to avoid lengthy and unnecessary calculations. Nevertheless, 
the depth to which subjects are now taken requires a protracted and 
arduous form of training, and there is no short cut to this. With the 
tremendous rise in electronic engineering over the past few years, 
together with the present and future use of digital or analogue com- 
putors, it will be vital for the real production technologist to havea 
sound grasp of such subjects as physics, which must include a fairly 
detailed study of electricity. Although this, for some Engineering 
Institutions is a new requirement, it is, nevertheless, widely recog- 
nised that a fundamental knowledge of physics is essential to one 
who could claim the title of professional engineer. 

Many students are at work during at least four days of the week, 
the fifth being ‘day release’. They have to carry out their studies by 
attendance at evening classes for which there is a certain amount of 
homework. Travelling may be involved, and for a period of five years 
and upwards they will be hard pressed. It is therefore difficult to 
see how time can be found for any satisfactory course in subjects 
outside those strictly required for professional examinations. It is 
stated that time might be given during one day each week when 
apprentices attend the technical college for a period of at least one 
and a half hours to be devoted to non-vocational studies, such as 
history, literature or music. Only the merest approach could be 
made to any one of these subjects for such a short time each week. 
With the already overcrowded evening requirements the value which 
might accrue is extremely doubtful. 

Many principals and teachers in technical colleges do in fact adopt 
a generous view towards vocational education and do all in their 
power to stimulate an interest in subjects which may help their 
students to a graceful and happy way of living. In all too many cases, 
however, they have a somewhat stoney path to tread since it is 
repeated experience to find that students in general are concerned 
only with obtaining a particular professional qualification, and that 
they will devote their efforts to that alone. College Associateships, 
having wide studies but without national recognition, attract few 
entrants, Students want such qualifications as H.N.C. which will 
afford them definite exemption from set parts of examinations 
leading to professional qualifications. 

Although the colleges may find little response towards non- 
vocational studies from their part-time evening students, there is, 
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nevertheless, some encouragement to be obtained through sandwich 
courses. Sandwich courses, although they include periods spent in 
industry, are nevertheless, full-time. There are, therefore, con- 
siderable periods where a student attends all day over a series of 
weeks at the College, and can be brought gradually through a 
continuous process, both to enjoy humane subjects and to participate 
in their study with enthusiasm. This must surely be the ultimate goal 
where vocational education is concerned and it presents a pleasant 
contrast to the somewhat lame activities during ‘day release’. Sand- 
wich courses in effect may be compared with attendance at a 
university. Their growth is favoured by the professional bodies. There 
isthe continuity of study over a number of years, there is the common 
life of the students within the body of the college producing social 
intercourse, the impinging of mind upon mind and the co-operative 
endeavour, so firm and rewarding a part of university life. 

It has been shown that the function of a professional institution 
is to ensure by examination or otherwise, that those who are admitted 
to membership conform to an established standard of competence in 
their chosen profession. It could be further said that to require a 
professional institution to do otherwise would be like criticising a 
writer for not having written the book which exists only in the 
critic’s mind or, as an extreme, to blame a butcher for not being a 
plumber. 

In reality the Institutions concerned with technical qualifications 
have not only raised their standards, they have broadened their 
outlook. The major engineering institutions, those of the Civil, 
Mechanical, Production and Electrical engineers, as already stated 
require that those who become corporate members shall have a know- 
ledge and ability to practise the arts of management. This, as they 
conceive it, means not only the ability to organise machines and 
administrative practice, but goes beyond this to such specialized 
subjects as human relations, how men can be encouraged to serve 
willingly and well, and how workers can be induced to co-operate 
with each other and with those who guide them. This is a vast field 
requiring close and delicate study, particularly in an age of full 
employment and a psycho-analytically conscious working population. 
The study of work measurement, incentives in relation to human 
endeavour, the practice of psychology, the ability to communicate 
thought and ideas rapidly and effectively, now form part of the 
curricula in advanced technical studies. These give plenty of material 
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for research at a level comparable with that of post graduate work 
in universities and, by their very nature, as well as by the opportunity 
for experiment and judgment, they provide a field of liberal studies 
in themselves. It should not be forgotten that the methods of study, 
particularly in respect of advanced work in newer subjects, where 
they involve a reasoned approach to a definite conclusion, have much 
of the enlightened training engendered by ‘literae humaniores’. 

Perhaps the main criticism one can level against the committee of 
inquiry’s findings is that they point a finger at the wrong body. They 
level an accusation against the professional institutions that by their 
examination requirements they narrow the studies of technical 
colleges to the exclusion of arts and letters, But the problem of a 
liberal education is really a social problem. In full-time education it 
tends to disappear. The answer, therefore, is in the provision of more 
full-time courses, either residential or otherwise, in accordance with 
the whole spirit of modern education. The committee lay emphasis 
on county colleges, but the need could easily be met by the provision 
of a proper secondary education for all. Successive governments have 
failed completely to implement the 1944 Act, and secondary education 
has become a lamentable farce. This Act introduced secondary educa- 
tion for all, and was intended to give real preparation up to the age 
of 16, with a standard at least equal to that of secondary schools as 
known in 1939. In reality, except under some very few Local 
Authorities, those who do not go to a grammar or technical school 
are merely put into a secondary modern school to the age of 15. “Let 
all education be equal,’ said the 1944 Act. And with a callous indiffer- 
ence to the real need the administrators said, ‘But some shall be 
more equal than others’. This gap in the secondary education system 
has had a very serious effect upon technical colleges, which do not 
pick up the threads of a student’s education until usually a year after 
he has left a modern school. 

The Institutions would be the first to agree that education is a 
preparation for life and they have done their best by scholarships, 
conferences and similar ways to bring home to the body of their 
members the need for an enlightened outlook. They have modestly 
kept silent where criticism might have been levelled in the other 
direction—namely that arts students, who ought to know that the 
proper study of mankind is man, pay scant respect to even an 
elementary understanding of science. Among proper studies, it should 
be realised, engineering is one of the modern humanities. 


PROFESSIONAL AND PERSONAL 
EDUCATION IN FRANCE 


by E. J. King 


Lecturer on Comparative Education, King’s College, University of 
London 


| N ] HEN we try to reconcile the demand for increased techni- 
cal training with an equally insistent plea that education 
shall be more personal or liberal, we are often at a loss to 
find suitable programmes and methods. It may be useful, therefore, 
to consider some developments in France. At first sight, France may 
seem the last country to teach Britain about either technical or per- 
sonal training, because the conventional school system in France 
seems absurdly didactic and bookish to many of us, while the higher 
scientific and technological professions are enjoyed only by the privi- 
leged few who have survived years of ferociously competitive 
examinations and ‘pure’ theory. The way to them is through the 
highly academic collége technique or lycée, followed by a grande 
école (a sort of technological faculty at the highest intellectual level, 
available only to those who are already being groomed for the most 
distinguished positions). The institutions which cater for the highest 
vocational ranges on the practical side of the skilled crafts (i.e. the 
écoles nationales professionnelles and comparable establishments) are 
also accessible only by way of extremely competitive examinations 
about the age of 13 or 14, and are therefore only for picked and 
unusual children. 

At a somewhat lower level the training offered in the centres 
d@’apprentissage during the three (or two) years after children have 
left the elementary school at 14 is efficient in producing craftsmen; 
so is the comparable training available in the ‘vestibule’ schools of 
many firms which run their own short apprenticeship training, and 
are thus exempt from the apprenticeship tax which the Loi Astier of 
1920 otherwise exacts from all firms. But critics often say that techni- 
cal skills only are produced in this way, and not better workmen or 
citizens. In any case, some of the firms’ own programmes are 
extremely short; and the law which requires all young employees to 
be in part-time education until the age of 18 is simply not observed. 
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Out of the two million children between the ages of 14 and 18, only 
about a quarter receive training of more than a few weeks’ duration, 
if that. Of these, about 88,000 have short cours professionels publics, 
and about 100,000 take part in private short courses; about 260,000 
are in public centres d’apprentissage, and about 150,000 are in private 
apprenticeships or similar training. So it is obvious that very much 
remains to be done both in technical training proper and, still more, 
in the training of well balanced adults and good citizens. Adult 
education as we understand it in Britain is almost non-existent in 
France, and has not really succeeded where it has been tried. 

The achievement that can be recorded at one or two ‘growing 
points’ in French education is therefore all the more notable, 
especially as the excessive centralisation and formalism of the French 
system makes any local experiment almost impossible. The muni- 
cipality of Paris, however, is a law unto itself in some respects; with- 
out actually breaking the law it has developed inside the elementary 
and secondary school regulations, enterprises which are quite sur- 
prising. There appears to be no fear of an unfavourable ‘Cockerton 
judgement’. The example of Paris has in time been followed in other 
great cities like Lyons. (It is interesting to learn that rather similar 
internal and ‘legally correct’ revolutions in technical-education-with- 
general-education are going on in some Lander of Germany.) When 
the time comes not only to change the educational laws of France 
(which is easy enough), but to carry changes into effect, the example 
of Paris may be profoundly influential. A brief account may contain 
useful suggestions for our own reformers. 

About 76 per cent of French children do not pass into any form of 
secondary education at the age of 11. Their lot, as a rule, is the 
standardised ‘chalk and talk’ routine, despite the efforts of some 
enlightened teachers who use more active and enquiring methods. 
Official and compulsory programmes do not allow much latitude. 
Yet from the humble beginning of paper-and-scissors work in the 
kindergarten, teachers and organisers have developed an expanding 
programme of travail manuel éducatif that in Paris is guaranteed by 
the appointment of specialist teachers such as we have everywhere in 
Britain. In a way that is quite unusual for France, manual work and 
handicrafts are developed by the Paris administration in the 11-14 
range not just as an exercise in dexterity but as an integral part of a 
general education. Every effort is made, for example, to link geometry 
and arithmetic with the manual training. In a quite enterprising way, 
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also, historical and social ingredients are associated with the practical 
side. Any suspicion of aimlessness or ‘hobbyism’ is avoided. In many 
Paris schools the final year of the elementary school as well as a 
supplementary year includes a great deal of practical work in a metal- 
work, woodwork or bookbinding establishment serving a variety 
of schools. Between 13 and 14, children have 10 hours a week in 
a workshop. Between 14 and 15 they may have 10 hours a week of 
general education to 20 hours of technical instruction. Without hum- 
bug we can say that the two aspects are very well worked together 
in a way that impresses. The education thus offered seems very real 
to the youngsters. They read better, learn better, and are co-operative 
with the staff and each other. Girls have similar opportunities. There 
seems no evidence of the impatience or sense of futility that can be 
detected in many of our schools: in the final year definitely pre-voca- 
tional training is begun. Of course, physical education and civic 
education are closely related to the vocational orientation that is 
beginning. I shall return later to mention certain other aspects of 
personal education associated with technical training. At this point 
it is appropriate to add that some secondary schools and cours com- 
plémentaires (a kind of secondary school taught by picked elementary 
school teachers rather like our old ‘Central school’) also include 
manual and pre-vocational education, but not to the same extent. 

More than in England it is traditional for children to follow their 
parents’ or relatives’ careers. One advantage of letting children of 
working-class parents really get down to producing something before 
they leave school is seen in the increased willingness of parents to let 
their children follow a career other than the one anticipated, if they 
see the child has a particular bent. This speaks more tellingly than 
any amount of teachers’ remonstrance or psychological testing. Such 
parents are then much more willing to avail themselves of the voca- 
tional guidance services and to let their children ‘go on’. It should 
be emphasised that the apparently utilitarian training offered is 
‘polyvalent’, especially at this stage, so that children are most unlikely 
to find themselves in an alley with no exit or possible return. At the 
age of 13 a few children, and at 14 many more, feel that their minds 
are at least provisionally made up. Yet their ‘polyvalent’ preparation 
enables them to change, or to take advantage of later changes in the 
structure of industry. 

At the age of 14 or 15 many children go straight into industry. 
Those who have had the additional year are appreciated by most 
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employers, who generally recognise the value to themselves and to 
the children that the vocational slant has offered. Some children pass 
at 14 to the cours municipaux d’apprentissage, lasting for three years. 
Each year is made up of 40-hour weeks with short holidays. Each 
week divides into 20 hours in the workshop and 20 in the classroom. 
A general education, perhaps more austere and correct than we might 
like, is provided in close association with the vocational interest. 
Eventually children work under conditions identical with those in 
industry, using the same worksheets and specifications. The trade 
unions approve of these methods. The teachers are searchingly 
selected, and wherever appropriate they are trained craftsmen as well 
as trained teachers. To sce their work is to recognise their devotion 
to the job, and their conviction that they are educators in the best 
sense. At the end of three years children should obtain their crafts- 
man’s preliminary ticket, the Certificat d’ Aptitude Professionnelle 
for one trade. A few who show special skill and intelligence are 
recommended for inclusion in the classes mentioned in the next 
paragraph. 

The cours complémentaires industriels must be well-nigh unique. 
There are many such courses in Paris. They take young men and 
women from the age of 14 or 15 on the basis of a competitive examina- 
tion for each trade taught. The range of offerings is very wide. The 
competition is caused more because of the enormous demand for 
these courses and the shortage of money to establish more, than 
because of a restrictionist policy. Once in, the young people stay until 
they are 17 or 18. They become, for example, draughtsmen, elec- 
tricians, scientific glass blowers or workers in cut glass, makers and 
menders of clocks, watches and all kinds of scientific instruments, 
highly skilled fitters and founders, jewellers and so on. They eventu- 
ally specialise in one skill, but may have one or more subsidiaries. 
Programmes are arranged, like those of the apprenticeships, to give 
about half the time in the workshop. Before the end of their training 
they are doing repairing jobs sent into the schools by the trade unions 
of Paris, which have to be executed under trade conditions and 
completed up to standard. As the responsible inspector remarked to 
me, the unions and craftsmen do not send in the easiest jobs. Along- 
side the craft techniques themselves, appropriate routines of account- 
ing, store-keeping, management, and so on are taught. The highest 
standards of cleanliness, neatness and efficiency are insisted on. At 
the end of their training the leavers possess a certificate (CAP.) in 
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one or more trades, and also a brevet or fuller recognition as a crafts- 
man. For girls there are similar courses, including furriery, fashions, 
tailoring, etc. 

These details indicate technical proficiency only; but it is important 
to make that clear first, in view of what will be said next. Those who 
are the prime movers in this highly significant technical training so 
much needed in France have started their schemes with the profound 
conviction that they are offering a personal and broadening education 
that is more likely to live and grow because it is associated with the 
young people’s daily circumstances. History, art, geography and 
social or economic studies really mean something to these youngsters. 
They are enjoyed and not merely gone through. In a course of glass 
technology, for example, a good deal of appreciation is given to the 
architectural idioms of places and periods (with reasons); the social 
and economic results of differing uses of glass give an insight into 
history. Mathematics and art are ‘tied in’. This is, however, mere 
pedagogic skill. The personal results are seen only in the children 
who are its beneficiaries. They are responsive and responsible. 

Housing conditions are bad in France, and most of these children 
come from the poorest homes. The appalling amount of social frus- 
tration in France must be borne in mind. The children as they come 
into the cours complémentaires industriels may not be clean; they 
usually have food habits that could produce malnutrition out of 
sufficiency; their table manners exemplify social indifference; they 
may be amoral and light-fingered. Yet in the buildings that house 
the CCI, dingy and antiquated though they may be, tidiness and 
order prevail everywhere, and there is not a single lock to protect 
clothing, tools or apparatus. Only for jewels or precious metals is 
there a safe. The pupils themselves are the guardians of this order. 
The teacher is a chairman seldom called to obtrude his authority. 
Both the pupils and their teachers give up some of their already 
foreshortened leisure to make improvements in the equipment, to 
devise intricate apparatus for improved demonstration or manipula- 
tion, to improve the layout of the work in hand. Internal rivalry of a 
friendly kind maintains high standards of morale and behaviour as 
well as of achievement. Teamwork is the rule of every day wherever 
possible. Regular changes of leadership give training in devolved 
responsibility. Meals are taken in small groups of six to foster per- 
sonal relations (and sociability in general). The influence of the 
school passes back into homes, and there is every evidence that it 
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persists. Games and out-of-school functions keep up the interest not 
only of contemporary pupils but of old boys, old staff, and parents. 
Medical supervision is constant. In many cases social workers review 
children’s progress in relation to home background as necessary. 
Because of the improvement of pupil’s personal status and orienta- 
tion to life a general improvement in social tone is confidently 
expected in many homes and workshops. Certainly, the emphasis is 
on ‘finding the spark’ to foster into a glow of humanity. It sounds 
like cant; but it clearly works. 

What helps it all to work? Perhaps, in a way, its pioneer and 
revolutionary character. The teachers in the cours complémentaires 
industriels sometimes speak of themselves as ‘apostles’. These men 
and women are certainly handpicked. They have intelligence; they 
have first-class technical ability; they have been trained in their own 
time as teachers; and they have a sense of mission; they work closely 
as a team. Yet they work 4o hours a week for a modest salary—and 
cannot be compared socially or financially with the teachers in a 
lycée. The children could be expelled, or compelled by their fellows 
to withdraw in case of misdemeanour. That is always a help. But not 
even the full tally of these observations explains the situation. We 
have to conclude that, in the circumstances of Paris, the job works 
well. 

In the centres d’apprentissage mentioned earlier a criticism is 
sometimes voiced that the training is not really an education; but 
sometimes certainly it is, and we must always bear in mind that the 
acquisition of a competence in a subject like accountancy or tin- 
plating may be a step to a new personal status. If training can be 
made at the same time a vehicle of new learning and understanding, 
so much the better. A lengthy visit to the Ecole normale nationale 
d’apprentissage where (in this case) young women were trained to 
become teachers of apprentices, left me with a most favourable impres- 
sion of them. In personal attitude to their future career, in their poise 
and personal bearing, these women compared very favourably indeed 
with most of our training college students. Yet, after having learned 
a trade to perfection by the hard way, on the job, they then come back 
to college to learn how to teach it to young apprentices of humble 
origin. They enter college by competitive examination, and have a 
year’s residential course on how to teach what they already know— 
and how to teach young women at the same time. There are two 
such colleges for women, and three for men. The minimum age for 
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entry is 23. Most of the candidates are required to have their 
baccalauréat (higher school certificate, much more competitive than 
ours). 

It seems at least possible that one way to associate humane educa- 
tion with technical training is to adopt or adapt some of the experi- 
mental methods now tried in France. But far more important than 
any copying is to disabuse ourselves of the notion either that ‘general 
education’ is enough for an effective orientation to a professional life, 
or that a professional training should not be intrinsically the vehicle 
of a general education. To encourage a new attitude we must encour- 
age our teachers of technical subjects to be its missionaries and 
examples. Despite our three established colleges we have still far too 
little suitable training in this field. 
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THE LIBRARY IN LIBERAL EDUCATION 


by Michael Argles 
Hatfield Technical College 


. HE heart of the tragedy lies in the fact that a penalisation which 
stimulates a penalised minority to a heroic response is apt to warp 
its human nature as well. And what is true of these socially 

penalised minorities is evidently likewise true of those technologically 

specialised minorities with which we are now concerned. . . The 
fifth-century Greeks had a word for this lopsidedness: Bavavota. 

The Bavayoos was a person whose activity was specialised, through 

a concentration on some particular technique, at the ex, ense of his 

all-round development as a social animal.’ 

In this passage(1), Sir Arnold Toynbee lays his finger on the 
problem faced in the recent National Institute of Adult Education 
report(2). How can we balance the effect of a concentration on one 
particular skill with a ‘liberal’ outlook on life and work and with a 
knowledge of human development and problems? On a smaller 
scale we should aim at the sort of equipoise achieved in the nine- 
teenth century by Sir George Grove, who was a graduate of the 
Institution of Civil Engineers and served under Robert Stephenson 
at the Menai Strait Bridge, became Secretary of the Crystal Palace 
at Sydenham, co-operated in the compilation of a Dictionary of the 
Bible, wrote successful textbooks on geography, and finally was the 
first Director of the Royal College of Music and the first editor of 
the Dictionary of Music and Musicians. 

Technical colleges and colleges of further education suffer from 
the fact that there is at present no examination in social studies for 
technical students and that therefore a great burden and responsi- 
bility must lie upon the teacher, who must not only be a brilliant 
expositor but must in some way impress upon most of his students 
that it is the man with the better personality and general education 
who will ‘get the job’ (for it is the fact that economic incentives are 
usually the most potent). But however exceptional the teacher in his 
treatment of the subject, he will be helped greatly if he is supported 
by a well-equipped and well-stocked library, which the report recog- 
nizes as one of the most valuable additions to a college, serving not 
only the purely technical and vocational needs of the students and 
staff but effective also in broadening the college curricula. 
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Library provision in British colleges has been sadly neglected in 
the past, and as recently as 1953 a Canadian visitor could write: ‘One 
of the most serious shortcomings of the technical colleges in England 
is their seeming indifference to the importance of having well- 
stocked, wel!-staffed, attractive libraries for their students.’(3) This 
lamentable state of affairs is gradually improving, and most new 
colleges include a library in their plans, though sometimes they are 
inadequately financed, equipped, and staffed. The NIAE report 
invites local authorities and governing bodies ‘to look afresh at the 
amounts allotted both for the initial equipment of new libraries, and 
for the maintenance of existing libraries at a proper standard’. What 
amounts do the ‘true needs of the situation’ (as the report says), 
require? The London and Home C®#unties Regional Advisory 
Council for Higher Technological Education, in a report published 
in 1954(4), recommends a minimum stock of 10,000 items (5,000 in 
the smaller colleges), and an annual bookfund of £1,500 a year. A 
complete set of recommendations for equipment, staff, stock, and 
finance of college libraries is being prepared by the Colleges of 
Technology and Further Education Sub-Section of the Library 
Association and this will be available shortly. Personally, I think 
that a newly-established library in a medium-sized college will need 
£2,000 a year for the first two years, followed by £1,000 a year for 
the next six years, to reach its initial stock of 10,000 items. (These 
figures do not include amounts for periodicals.) 

A joint report issued by the ATI, the APTI, and the ATTI i in 
1938(5) recommended that a college library should provide: standard 
works and authoritative sources of information; standard texts; 
other current literature on the college curricula; works on the social 
implications of industry and commerce; literature for browsing; 
and recreative reading. In our own library at Hatfield Technical 
College the first of these is represented by a general reference section 
of over 1,000 books, supported by 1,100 pamphlets and reports. It 
includes bibliographies and guides, like “The Cambridge Biblio- 
graphy of English Literature’, Blanche L. Dalton’s ‘Sources of 
Engineering Information’, and “The World List of Scientific 
Periodicals’; general encyclopaedias and dictionaries; reference books 
and directories on all important subjects; data books and tables; 
British Standards; and other sources of information, such as trade 
publications and reports. With the modern plethora of informa- 
tion, I believe it is essential for the student to be able to use a 
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reference library to his full advantage and to get to know the many 
sources of facts which he will need to tap if he is to do his job 
properly. I would go as far as to say that all college courses should 
begin with a lesson devoted to the literature of the subject, to be 
given jointly by a subject specialist and a librarian. However, this 
is a digression. Obviously the greater part of a library stock will 
consist of ‘standard texts and other current literature on the college 
curricula’, whether they be basic works like Abbott’s ‘Machine 
Drawing and Design’ or more advanced treatises like Courant and 
Friedrich’s ‘Supersonic Flow and Shock Waves’. The only problem 
here is one of selection, and this can usually be solved with the help 
of the teaching staff. But my main theme in this article will be that 
of the last three recommended types of literature: on ‘social impli- 
cations’; for ‘browsing’; and for ‘recreation’. 

A library can, if it is well-selected, be a subtle instrument in the 
‘liberalizing’ of technical courses. A student will generally go there 
in his own time, and although he may be looking primarily for 
material on his own subject he can hardly fail to observe books on 
related or contrasting subjects. Informal talks by the librarian can 
also be most valuable. But in the last resort it is the bookstock which 
can speak most potently. 

‘Works on the social implications of industry and commerce’ will 
include such books as MacGregor’s “The Evolution of Industry’, 
Ashton’s “The Industrial Revolution’, and Thomas’s ‘Young People 
in Industry’, with other standard works on economic history and 
conditions. Lewis Mumford’s “Technics and Civilization’ is indis- 
pensable; and there are several admirable histories of technology, 
such as R. J. Forbes’s ‘Man the Maker’, Percy Dunsheath’s ‘A 
Century of Technology’; the Clows’ ‘The Chemical Revolution’; 
and the magnificent Oxford ‘History of Technology’, of which the 
first volume appeared in 1954. Two periodicals in this field which 
are useful are ‘Impact of Science on Society’ (a UNESCO publica- 
tion), and ‘Progress’, the finely produced magazine of Unilever, 
with its most interesting articles and illustrations; the Spring 1955 
number, for instance, includes a feature by Professor S. Zuckerman, 
“How long will world resources last?’ and a survey of British 
scientific research by Sir Harold Hartley. Books on industrial 
management and psychology are legion and there is much valuable 
material in them. I cannot help singling out for mention ‘The 
Changing Culture of a Factory’ by Elliott Jacques (1951), which, as 
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its introduction says, ‘shows how the large-scale problems of British 
industry are reflected in the social development of a single industrial 
unit—a light engineering firm of some fifteen hundred people’, 
with some ‘illustrations of the close relationship between technological 
and social development’. The social consequences of automation are 
hinted at in a new PEP pamphlet “Towards the Automatic Factory’ 
(June 1955). Books on technical education will be of interest, particu- 
larly to the teaching staff, and descriptions of conditions in other 
countries should not be neglected—for instance provisions in the 
French ‘Centres d’apprentissage’, where apprentices do a three-year 
full-time course, with attention given to the development of the 
literary and scientific interests of these young men. 

‘Literature for browsing’ is an equivocal term which may mean 
almost anything, and which can hardly be separated from ‘recreative 
reading’. It may include background works on subjects taught at 
the college, like Smiles’s ‘Lives of the Engineers’, Gibbs-Smith’s 
‘A History of Flying’, and the British Council series of booklets 
‘Science in Britain’. And it may consist partly of books of general 
interest in such subjects as history, geography and travel, economics 
and government, literature, religion, and biography. Suggested titles 
in each category are: 


HISTORY 
TREVELYAN, G. M. English Social History (illustrated 
edition). 
BRYANT, S77 ARTHUR The Story of England. 
BELL, W. G. The Great Fire of London in 1666. 
THOMSON, DAVID World History, 1914-1950. 


GEOGRAPHY AND TRAVEL 


HAWKES, JACQUETTA A Land. 

CARSON, RACHEL L. The Sea Around Us. 
ANDERSON, MARGARET S. Splendour of Earth. 
CALDER, RITCHIE Men against the Jungle. 
GOUROU, PIERRE The Tropical World. 


Collins New Naturalist Series. 


ECONOMICS AND GOVERNMENT 


FOX, JAMES Civics. 
WILLIAMS, GERTRUDE Economics of Everyday Life. 
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JENNINGS, Sir IVOR The Queen’s Government. 
HAPPOLD, F. C. This Modern Age. 
TURNER, E. S. Roads to Ruin: the Shocking History of 


Social Reform. 


LITERATURE 
BELGION, M. Reading for Profit. 
RAYMOND, ERNEST Through Literature to Life. 
EVANS, B. IFOR Literature and Science. 


Standard works of poets, dramatists, and essayists, including the 
best anthologies. 


RELIGION 
BOUQUET, A. C. Comparative Religion. 
CARPENTER, S. C. Christianity. 
The Bible Designed to be read as Literature. 
PARRINDER, E. G. African Traditional Religion. 
TRITTON, A. S. Islam. 

BIOGRAPHY 
ANDRADE, E. N. DA C. Sir Isaac Newton. 
SEAVER, GEORGE Albert Schweitzer. 
WILLIAMS, FRANCIS Ernest Bevin. 
WALTERS, D. W. Modern Lives. 


Art books may already be available if there is an art department; 
for general use I have found that the Skira series “The Great 
Centuries of Painting’ is popular. Other subjects which offer scope 
for intelligent and telling book selection are design, architecture and 
music, and suggested titles are the Osbert Lancaster books, Water- 
house’s “The Story of Architecture’, Klingender’s ‘Art and the 
Industrial Revolution’, Beresford-Evans’s ‘Form in Engineering 
Design’, Bacharach’s ‘The Musical Companion’, Leslie Baily’s book 
on Gilbert and Sullivan, and Rudi Blesh’s ‘Shining Trumpets: a 
history of jazz’. Interesting informative periodicals, apart from the 
more technical journals, include [/lustrated London News, Spectator, 
New Statesman, Listener, Twentieth Century, Geographical Maga- 
zine, Architectural Review, and Penguin Science News. 

It may be thought that ‘recreative reading’ should be obtained 
from the local public library. But there is a strong case for providing 
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it in a college, where the readers are of impressionable ages, and 
where their reading habits may be directed and encouraged into 
profitable channels. At Hatfield we have a handpicked collection of 
350 works of fiction. This includes accepted classics like those of 
the Bréntes, Dickens, Thackeray, Turgenev, Maupassant, Wells, 
and Conrad, and novels of modern authors like Huxley, Hemingway, 
Joyce, Lawrence, Greene, Maugham, Orwell, and Waugh. ‘Odds 
and ends,’ which students (and staff) might not otherwise know, 
includes “The Wind in the Willows’ (this has been out 11 times in 
the last 20 months), ‘Cold Comfort Farm’, Ernest Bramah’s Kai 
Lung books, Arthur Morrison’s “The Hole in the Wall’, “Tarka the 
Otter’, Poe’s Tales, the stories of O. Henry, Rolf Boldrewood’s 
Australian romance ‘Robbery under Arms’, and H. B. Creswell’s 
Grig books (the story of a local builder). Other categories of books 
which may be classed as recreative are historical novels, like those of 
Margaret Irwin, H. F. M. Prescott, and John Masters, science fiction : 
of reputed authors, and works on hobbies and sports. And do not 
forget that most excellent personal selection of 20th century books 
by F. Seymour Smith, ‘What Shall I Read Next?’. 

I have not yet mentioned an important section of the college 
library, that concerned with putting ideas into simple, clear words, 
which is one of the foundations of liberal edncation. Apart from 
Fowler’s ‘Modern English Usage’ and “The King’s English’ books 
which may help the teacher are: “Putting it Plainly’ by R. G. Ralph, 
‘Technical Literature: its preparation and presentation’, by G. E. 
Williams, and ‘The Presentation of Technical Information’ by R. O. 
Kapp. Sir Ernest Gowers’s ‘Plain Words’ should be constant 
and compulsory reading for administrators, technicians, and 


industrialists. 


Finally, I should like to specify some of the particular topics, which 
have been studied by groups of technical students at Hatfield in 
their social studies periods, and for which the library has been used 
for reference. 

1. A comparison of the social services of the U.S.A. and the 
U.S.S.R. 

2. Trade unions in England. 

3. Comparison of Presidential and Monarchical functions in 
Britain, France, and the U.S.A. 

4. Elections in Britain, France, the U.S.A., and the U.S.S.R. 

5. Is space travel desirable? 
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The students concerned looked round the library for possible 
sources, and were advised by the teacher and the library staff. In 
other words the library was acting as a kind of workshop for the 
social studies teacher, where the students could practise their skill 
in tracking down and interpreting information. 

There is no doubt at all that a good general library is appreciated 
by students and staff alike and can do much to create that ‘liberal’ 
atmosphere which is so desired, especi:"!y if the general stock is 
combined with technical and scientific sections of the highest order 
of quality and modernity. 


REFERENCES 
(1) TOYNBEE, ARNOLD J. A study of history; abridgement of Vols. I-VI by 
D. C. Somervell. 1946. p. 304-5. 
(2) NATIONAL INSTITUTE OF ADULT EDUCATION. Liberal education in a techni- 
cal age. 1955. 
(3) Ross, ALEX M. Some considerations of the antithesis between a liberal 


and a technical education. The Vocational Aspect of Secondary 
and Further Education. Autumn, 1953. p. 96-105. 


(4) LONDON AND HOME COUNTIES REGIONAL ADVISORY COUNCIL FOR HIGHER 
TECHNOLOGICAL EDUCATION. Libraries in colleges of further educa- 
tion. 1954. 


(5) ati, api, attr. Libraries in technical institutions: report by a joint 
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LET US REMIND YOU OF OUR 
OTHER PUBLICATIONS 


ADULT EDUCATION IN THE UNITED KINGDOM 


A Directory of Organisations 3s. 6d. 
A SELECT BIBLIOGRAPHY OF ADULT EDUCATION 
edited by Thomas Kelly 12s. 6d. 


ANNUAL SUPPLEMENTS TO THE BIBLIOGRAPHY 
edited by C. D. Legge and R. D. Waller 2s. each 

A FIRST HANDLIST OF STUDIES IN ADULT EDUCATION—195I 

A SECOND HANDLIST OF STUDIES IN ADULT EDUCATION—1952 

GUIDE TO STUDIES IN ADULT EDUCATION—1953 

GUIDE TO STUDIES IN ADULT EDUCATION—1954 

RESIDENTIAL SHORT COURSES—a six-monthly Calendar 
Is. each 


ARE YOU A REGULAR SUBSCRIBER? 


To: THE NATIONAL INSTITUTE OF ADULT EDUCATION 
35 QUEEN ANNE STREET, LONDON, W.I 


* Please put me on your mailing list for all your publications 
and send an annual invoice. 


* Please supply one copy of each of the following post free. 


| enclose £ s. d. in payment. 
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THE NATIONAL INSTITUTE OF ADULT 
EDUCATION (ENGLAND AND WALES) 


(as sales agents for the County Council of the 
West Riding of Yorkshire) 


invites orders for 


‘“‘BINGLEY VACATION COURSE—FURTHER EDUCATION, 
1954. A SELECTION OF MAIN ADDRESSES”’—52 pp. 


2s. 2d. post paid 
containing 
“Freedom, Discipline and Love” —J. E. H. Blackie, H.M.I. 


“Adult Education’””—Guy Hunter, Warden, Grantley Hall 
Adult College 


Present Economic and Industrial Background”—- 
S. G. Raybould, University of Leeds 


“The Social Background of Further Education”— 
A. B. Clegg, C.E.0., West Riding C.C. 


These addresses are valuable both as private reading 
and as discussion material for courses and conferences 
on further education 


To: NATIONAL INSTITUTE OF ADULT EDUCATION 
35 Queen Anne Street, London, W.I 
Please Supply: 


cop(y)ies “‘Bingley Vacation Course—A 
Selection of Main Addresses” 


| enclose £ s. d. in payment * 
Please send invoice for £ 


* delete as necessary 
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UNIVERSITY VACATION SCHOOLS FOR 
GRADUATES 


by T. J. Pickvance 
Staff Tutor, University of Birmingham 


N January 1954, the University Grants Committee addressed a 

letter to Vice-Chancellors and Principals encouraging them to 

arrange courses for graduates in science and mathematics. The 
desirability of these courses had been represented to them by certain 
government committees. As I read the copy of this letter which was 
referred to me for comment I had the curious sensation one gets 
when someone who has adopted one’s pet ideas retails them with 
conviction to oneself—the feeling that someone is pushing at an open 
door in one’s mind. Enquiry revealed that it was indeed a case of 
bread cast upon the waters returning after many days. 

During the Easter vacation 1953, Professor Zuckerman was invited 
to visit a Birmingham extra-mural course in human biology for 
graduates in the biological sciences. His discussion with the students, 
who were mainly grammar school teachers, led him to impress 
upon the Scientific Man-Power Committee the importance of such 
residential refresher courses for school teachers. This Committee, of 
which Professor Zuckerman is Chairman, includes among its duties 
the formulation of suggestions for ensuring an adequate supply of 
science teachers, and accordingly sent forward a recommendation to 
other relevant government committees. After passing through the 
orbit of several celestial bodies, the recommendation was considered 
by the UGC with the result described above. 

The subsequent fate of the letter varied. In some universities it 
was transmitted direct to the department of extra-mural studies, in 
others to the institutes of education or to the faculties concerned. 
Inquiries set afoot by the Universities’ Council for Adult Education 
later in 1954 showed that some universities which had not previously 
made this kind of provision, had already responded to the UGC’s 
request, and that others were likely to do so in the near future. The 
present therefore seems an appropriate time to discuss this type of 
course, both the principles involved and the practical problems 
likely to be encountered, and an attempt made to rescue the idea of 
graduate refresher courses from any narrowness of conception conse- 
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quent upon their having been advocated in the first instance in the 
field of science and in connection with school teaching. I venture to 
do so because we have had in Birmingham a fairly long experience of 
arranging such courses: 1949, genetics; 1950, physics, and zoology; 
1951, botany; 1952, chemistry; 1953, human biology; 1955 organic 
chemistry—all of on:-week’s duration, except the last, a nine-day 
course. 

First I will examine some of the wider considerations which seem 
to be involved. 

I cannot believe that only science graduates need refresher courses. 
In other subjects, of which I should have thought history an outstan- 
ding example, advances in knowledge must have outstripped all but 
the most diligent of readers. Although I can draw only upon my own 
experience, it seems likely therefore that many of the following 
remarks apply, mutatis mutandis, to subjects other than science. 

It would be a great mistake, in my view, if vacation schools for 
graduates were thought of merely as a means of bringing school 
teachers academically up to date. I would urge that university staffs 
should feel a permanent responsibility to teach graduates after they 
leave the university. 

It has often been argued that the primary function of a university 
is to carry out research, and we may readily concede the point. But 
the function of teaching comes second only for logical reasons. The 
responsibility for handing on gains in knowledge rests inescapably 
upon the body which makes them. So long as new advances are 
made the universities must provide opportunities to learn. If *his be 
accepted two practical implications seem clear: that courses should 
be made available to all graduates, and that the body which sponsors 
them should not be restricted by the regulations which govern its 
activities to meet only a sectional need. It follows that refresher 
courses should not be confined to graduates in the teaching professicn, 
and secondly, that the prime responsibility for organisation should 
rest with the extra-mural departments and not with institutes of 
education. Both of these conclusions require amplification, and will 
be dealt with in turn. 

It may be thought that, in drawing attention to the needs of 
graduates other than science masters and mistresses, my remarks are 
directed towards departments of applied science. This is not so, and 
such an appeal would be unnecessary, because economic pressure 
has created a full awareness in these departmerts of the importance 
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of keeping applied scientists abreast of advancing technical know- 
ledge. But there is another group of scientists in industry who should 
not be overlooked. I refer to those who turned from pure science into 
industry after graduation—physicists, chemists and biologists— 
whose need for refresher courses of a general, non-technical kind— 
pure science in other words—is not less than that felt by graduates in 
the educational world. That this need exists will readily be appre- 
ciated if we consider for a moment the situation of a chemist in 
industry whose duty is to train graduates freshly recruited from the 
university. Within a narrow field he is their master, but his pupils 
not only know a great deal more chemistry, outside his special 
technology, than he does, they also possess what he has long since 
lost, a grasp of the whole subject as a growing and unified body of 
knowledge. This deficiency, which is not confined to chemists, is 
one which only departments of pure science can remedy. 

While publicising our courses, I have discovered that the potential 
audience is not limited to the two groups of graduates mentioned so 
far. It is true that our courses in Birmingham have been attended 
in the main by grammar school teachers. But this is largely if not 
wholly because publicity in the schools has met with an immediate 
response. (How ready this response has been will be realised when 
I state that it is not unusual for an Easter school to be half-full within 
a week of distributing leaflets, and for a waiting list to be necessary 
a fortnight later. This happy state of affairs has come about because 
we now have a substantial body of satisfied students.) But in one 
course (organic chemistry) which was advertised more widely, one 
quarter of the members were lecturers in technical colleges, one came 
from a college of further education and one from chemical industry. 
It may seem surprising that so large a proportion were technical 
college staff, but an analysis of degree subjects taken by graduate 
lecturers in technical institutions, published in Liberal Education 
in a Technical Age (p. 77), reveals that graduates in pure sciences 
equal in numbers those in the applied sciences and engineering. In 
these days when the importance of speedy application in industry of 
the findings of pure science is frequently stressed, it is important that 
the academic link between the universities and technical colleges 
should be strengthened, especially with the smaller colleges where 
research facilities and provision of time may be inadequate or entirely 
lacking. The case for advertising university refresher courses as 
widely as possible among graduates is therefore a strong one. 
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To turn now to my second conclusion. I have stated that institutes 
of education are not the most suitable bodies to have prime responsi- 
bility for organising the courses we are discussing, and indeed the 
agreement that is in force in some universities—that the institutes 
limit themselves to arranging courses in education as a subject and 
in educational methods—seems to preclude them from doing so. 
But some universities have found it good for the departments of extra- 
mural studies to co-operate with the institutes. A case can be made 
out for this, especially where the course has been given a pedagogical 
bias. Although I am urging that departments of extra-mural studies 
should take the initiative in organisation and assume the main 
financial responsibility it seems to me quite clear that graduate 
courses will remain on the fringe of extra-mural work. They fall 
within the category of those in which the department presents the 
public face of the university. The administrative effort entailed in 
organisation need not be unduly large, if we conceive of the universi- 
ties discharging a continuing duty by providing a steady supply of 
vacation schools. It is devoutly to be hoped that the supply will be 
rather less than sufficient to meet the demand. Sometimes in adult 
education we ill-advisedly stifle an ‘enthusiastic demand with a 
surfeit of good things, and one of my chief aims in writing this 
article is to secure a measure of national protection for this goose 
which is now laying such fertile eggs. Vacation schools with waiting 
lists are a sound proposition from every point of view, especially the 
organiser’s! 

Before attempting to evaluate the contribution made by our 
vacation schools, I will discuss some of the practical questions 
inseparable from these courses. 

Perhaps the most important decision is whether a university should 
arrange in any one year more than one school in science subjects. The 
choice of a single subject each year has one great advantage. It has 
to be remembered that vacation schools cause the teaching depart- 
ment no little inconvenience. If the school falls within the period 
when the university is officially closed, holiday arrangements may be 
upset, and, if during the rest of the vacation, research time or 
attendance at conferences may be sacrificed. Thus the less often a 
department is approached the less disturbance of normal work is 
suffered. If one thinks in terms of a cycle of courses, each subject 
recurring once in about five years, the difficulty virtually vanishes. 
This word of caution is hardly necessary where large departments 


| 
| 
| 


UNIVERSITY VACATION SCHOOLS FOR GRADUATES 139 


are concerned, since where twenty or more lecturers can be drawn 
upon, perhaps only half may be enlisted to staff one course. Some 
universities have preferred to give short courses, lasting a few days, 
in two or three science subjects. In these a small number of staff are 
drawn in and the difficulty referred to above is offset to some extent 
over a period of years. Only if we encounter a disinclination to 
arrange vacation schools need we feel that a department is being 
approached too often. 

As to length of course: nine days seem rather long for the Easter 
vacation. A weekend or up to five days are the favourite periods and 
no doubt all have their advantages. Some graduates of long standing 
have told me they prefer to break themselves in gently with a short 
course rather than tackle a one-week school which they find formid- 
able. In summer a fortnight seems possible, although not popular, 
for obvious reasons; it is the proper time for ecological studies. 

It is quite impossible to avoid clashing with school and college 
terms. I remember one course which two members left a day early, 
one in order to begin the summer term, and the other to take part in 
the play at the end of what ought to be called the arctic term. After 
this I decided that educational institutions would have to get accus- 
tomed to occasional absences of staff. 

Some problems in planning the programme are perennial. Lectures 
may be too specialised (‘too academic’), or assume too much know- 
ledge: the lecturer’s specialist enthusiasm may carry him out of touch 
with people with more general interests. Yet we must not be bound 
by ‘expressed demand’ since the graduate obviously cannot under- 
stand all his own needs. The practice I have adopted is to write to 
fifteen or twenty school or college teachers in September and invite 
them to suggest topics for inclusion in the programme. These are 
considered by members of staff responsible for planning the course, 
and the draft programme is discussed by them with two experienced 
members of the course, at a meeting at which I also am present. By 
this procedure the course is made to fit the requirements of those 
who attend, the staff are given the scope they need, and experience 
derived from past courses is drawn upon. 

A balance has to be struck between the theoretical and practical 
sessions. Lectures and discussions are mainly to convey information 
and to re-create vision of the subject as a whole. But new instruments 
and techniques are frequently the very conditions of advance in 
science, and it is a matter of regret that practice of techniques is 
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regarded with suspicion in liberal studies when the operation of 
instruments and handling of materials is so essential to an under- 
standing of the new field of study which their employment has 
opened up. To this defect in current educational philosophy I have 
referred on a previous occasion in ADULT EDUCATION. 

Finally I shall attempt to evaluate the achievement of the seven 
Easter Schools with which I have been associated. I cannot estimate 
the amount of knowledge which has been conveyed, but members 
attending have told me of fresh stimulus received; of the opening up 
of new areas of the subject which they have hitherto skipped in their 
reading; of new skills acquired; and I have sensed their renewed con- 
fidence. The ostensible purpose—refreshment of mind—has thus 
been fulfilled. 

There have been unexpected increments of success which are 
always pleasing because unforeseen. School teachers have been 
grateful for practical help rendered to them: I have known botany 
staff travel many miles to advise teachers on ecological projects for 
their VI Formers; physics teachers supplied with radio-active 
material for experiments; and one service has been made generally 
available. It was learned in 1949 that biology teachers desired to have 
stocks of Drosophila, the fruit fly on which so much genetical work 
has been done, for simple mendelian breeding experiments. To cater 
for the requests received it was found necessary to ask the Ministry of 
Education laboratory in London to undertake to distribute breeding 
stocks, and these have since been maintained by fresh supplies from 
the Birmingham Genetics Department. These instances do not 
amount to much in themselves but they are symptomatic of what I 
regard as the principal achievement of the courses. 

The most important result, in my view, is the mutual under- 
standing which has come about between university staff and members 
of the courses. School masters and mistresses have expressed surprise 
at the interest shown by the staff in them as educators of the new 
generation of university students, and the lecturers have been sur- 
prised at the teachers’ keenness to learn. It was the evident desire of 
school teachers to become once more academically self-respecting that 
created an impression during Professor Zuckerman’s visit described 
earlier in this article—the desire to raise the profession in the eyes of 
its own members, and to escape from the academic dowdiness that 
the daily grind forces upon the devoted teacher. (Vacation courses 
will not go the whole way towards accomplishing this—we shall 
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have to think of the periodical sabbatical term or year before that 
will be attained.) 

Perhaps the most interesting occasions have been the evening 
sessions when admission tutors and other interested staff have joined 
in discussions on the VI Former. They have reported on the defici- 
encies in the preparation for university life, both academic and social, 
which they have noted in first-year students. Then winged shafts 
have flown in the opposite direction as teachers complained of the 
impossible demands which conditions of university entrance impose 
upon the school curriculum. Then admission tutors have explained 
their difficulties in selecting a comparative few from the large number 
of candidates, and assured teachers that qualities other than a capacity 
for absorbing factual information are carefully probed for. The 
pendulum of debate has sometimes oscillated long before coming to 
rest ! 

The mutual understanding and respect which these frank ex- 
changes have created have formed the best possible basis for the more 
official work of the course. If residential vacation courses throughout 
the country can bring graduates back into universities in conditions 
such as these we may expect to see in the long run a new high level 
of attainment wherever graduates are employed. 
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NEWS FROM THE FIELD 


COLONIAL ADULT EDUCATION 


The new tempo of development in the Colonial territories since the 
war, as evidenced by the growth of trade unions and co-operatives, by the 
evolution of techniques of community development, and especially by 
constitutional advances to self-government, is no less apparent in the field 
of adult education, where almost everything is a post-war innovation, 
closely modelled on British practice: The interest of the Conference held 
this summer at Pembroke College, Oxford, and organised jointly by the 
Colonial Office and the Oxford Delegacy for Extra-Mural Studies, lay in 
the fact that it was possible to compare actual achievement with the 
promise of the previous Conference of 1951, when everything was new. 
It was attended by delegates active in all fields of adult education from 
West Africa, the West Indies, East Africa, Malaya and elsewhere: it was 
a friendly, relaxed and happy occasion. 

Adult Education, in the context in which it was used in this Conference, 
covered a wide range of activity. It included the work of the newly- 
established Extra-Mural Departments of the Universities and University 
Colleges, but much more beside. Informal work by voluntary agencies 
and work of a vocational kind in commercial and technical subjects 
(although colonial provision here is erratic and scanty), completes the 
range of what we consider in the U.K. as further education. But the Con- 
ference was concerned with other activities as well: the creation of adult 
literacy, the teaching of partly-literate people, now to be called ‘new 
literates’, and the provision of formal lessons in normal school subjects 
to young men and women in their twenties who for various reasons ceased 
their education at the primary or early secondary stage and are now 
anxious to obtain either a school certificate, or at least a degree of profici- 
ency in reading and writing. The structure of colonial society is such that 
in many countries education for women is an urgent special problem: in 
Malaya and Singapore the phrase ‘adult education’ is often synonymous 
with the teaching of the English language. 

It will not surprise the English reader that despite all this, the work 
of the extra-mural departments was in the foreground of much of the 
discussion: the prestige of the university connection made it difficult at 
times to realise that the other forms of adult education have their own 
problems, their own importance and indeed, sometimes, their own 
claims to a proportion of the funds available. It is therefore appropriate to 
mention first the concern of the conference for the establishment of extra- 
mural departments in those countries where they do not yet exist, notably 
in Malaya and in the new university ot Southern Rhodesia. In reviewing 


142 


NEWS FROM THE FIELD 143 


the work of the extra-mural departments it was clear that few U.K. 
institutions have ever been exported with so much of their ideology and 
their machinery intact. A belief in the value of non-vocational studies at 
a high academic level, in the importance of intellectual freedom in the 
discussion of ideas, especially ideas concerning current political issues, 
the employment of full-time and part-time university tutors travelling to 
weekly classes held after the day’s work and often organised by local 
associations, the emphasis on discussion, private reading and written 
work—all this is the pure milk of British adult education; as, in a negative 
sense, is the scorn of students who wish to obtain academic credits, or the 
slight regard for studies which are related to finding practical solutions 
to local problems. 

These similarities of approach tend to obscure the fact that there are 
very real differences in actual accomplishment, which the conference did 
much to elicit. It was clear that the travelling expenses of tutors, and the 
difficulty of assembling classes of appropriate standard on a regional 
basis, were leading to a change of emphasis in the work: a change from 
the regional class to more specialised provision on a residential basis, of 
courses for vocational and other groups such as civil servants, local govern- 
ment officers, members of legislative assemblies, and the like. It was also 
clear that students of extra-mural classes in the Colonies, are far from 
being underprivileged artisans or the educationally deprived; they come 
mainly from the small circle of those with secondary education, mostly 
teachers and clerks. Their inspiration comes, not as it did in the U.K. 
from the establishment of the working class movement, but from the 
growth of nationalism and the challenge and opportunity which political 
independence will bring. They are clearly of immense political significance 
in their countries: it is not surprising that the chief concern of the extra- 
mural departments today is to safeguard their independence in the new 
political situation that will soon be upon them. 

The major recommendations of the Conference were not, however, 
concerned with extra-mural work. They were directed to securing an 
advance in other fields of adult education, an advance which is long 
overdue if the extra-mural departments, which are relatively strong, are 
to be saved the embarrassment of having to meet demands which they 
should not properly be called upon to meet. The major recommendation 
was that Colonial Governments should consider setting up committees 
of independent persons charged with the allocation of public funds to 
voluntary agencies to encourage them to embark on, or develop adult 
education. It was thought that if a formula could be found that would 
safeguard the use of public money on the one hand, and release the 
initiative and energy of voluntary organisations on the other, the way 
might be opened for an important advance of informal adult education 
which might have especial value in East and Central Africa. 
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It was significant that the Conference had no delegates or speakers 
concerned with technical education. None-the-less a proposal was made 
that the new Colleges of Arts, Science and Technology should be equipped 
with the equivalent of extra-mural departments, and should provide 
classes in their own subjects to part-time students. Important recom- 
mendations were also made for the expansion of work with new literates 
and for more work with women, especially the wives of students 
travelling to the U.K. F.C. 


TUTORS’ CONFERENCE—1955_' 


The Annual General Meeting of the Association of Tutors in Adult 
Education was held at Hope, Derbyshire, April 23rd to 25th, 1955. It was 
attended by some 40 tutors, by the Secretary of the National Institute of 
Adult Education and Mr. Lefroy, HMI. 

Addresses were given by Mr J. S. Watson, WEA District Secretary, 
Yorkshire South, on ‘Lirnited Liabilities in Adult Education’ and Mr 
Maurice Bruce, Director of Extramural Studies, University of Sheffield 
on ‘Adult Education—Salvation Army or Off Licence’. Mr Watson made 
a case for the constant need for the enthusiastic work of the voluntary 
worker and for a special awareness of social responsibility as an objective 
in adult education. He gave a cautionary warning against ‘professionalisa- 
tion’ amongst tutors and reminded his audience of the service given by 
tutors in the past. 

Mr Bruce, too, in an historical review of origins of the Extension Lec- 
ture movement, used tradition to argue that both an enthusiasm for social 
change and a desire to extend the University to the public were funda- 
mental purposes in adult education. 

Many of the points raised in the addresses struck responses among 
members of the Association who had been concerned with the attempt at 
the 1954 Conference to hammer out a Policy Statement. As the meeting 
proceeded with its agenda it became clear that for tutors much of the 
frenzy of argument, the ‘Great Controversy’ which has inspired so many 
articles in the last four years, has come to rest with the publication of the 
Ashby Report. 

In this way the Association was able to concentrate upon specific issues 
of concern to tutors without using its energies to find some universal 
formula which would resolve the ‘crises’ of adult education. The work of 
the Conference was consequently smoother than in preceding years, and, 
partly by accident, the Association was able to find a new identity for 
itself. It has become much more an association of tutors directly con- 
cerned with standards of teaching and professional conditions; it is 
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concerned with overall organisation and administration only insofar as 
this has direct and immediate consequences which can be seen as tutors’ 
problems. 

In this sense this year’s Annual General Meeting was a critical one. If 
the Association had continued its argument on wide-reaching policy it 
might have foundered. As it is, there is reasonable ground for hope that 
its strength will increase as a body which tutors everywhere can feel is 
prepared to work out a policy on specific matters of concern and is con- 
stantly concerned with protection of the tutor’s professional standing. 

Many such matters were considered. The Recommendations of the 
Ashby Report were reviewed and a resolution passed to support imple- 
mentation of the increase of part-time tutors’ fees. Relations with the 
AUT as affecting full-time tutors were discussed and recent co-operation 
welcomed. Services Education was described and the Association urged 
the need to safeguard academic standards which are threatened by an 
over-extension of subjects teaching by tutors who have to meet a varied 
demand. The voluntary class of an extra-mural and WEA nature (in the 
Services), along with the Residential Course, was seen as the most useful 
activity in this field. Reports on Trade Union Education were given by 
tutors participating in the present experiments, and here again the Con- 
ference stressed the need to prevent dilution of standard by an over-reach- 
ing to capture new students. 

The Association this year reflected perhaps a general desire to dispense 
with endless verbal attempts to make first principles capable of a standard 
interpretation; a wish to get on with the job. 

Officers elected were: Chairman: Norman Dees (Newcastle-upon- 
Tyne); Vice-Chairman: D. Caradog Jones (Manchester); Secretary: Miss J. 
Herbert (N. Staffs); Assistant Secretary: Owen Ashmore (Manchester); 
Treasurer: Henry Collins (N. Staffs); Editor of the Tutors’ Bulletin: J. P. 
Carruthers (London). NORMAN DEES. 


NATIONAL FEDERATION OF COMMUNITY ASSOCIATIONS 
STUDY COACH TOUR 


During the summer months thousands of visitors come to the British 
Isles to ‘do’ the country. Although a fair proportion of this invading force 
hires cars to cover the ground, a great number of enthusiasts select the 
coach tour. The planners of orthodox coach trips have a strong sense 
of tourist responsibility and make careful plans to deposit wholesale ship- 
ments of customers at regular intervals to view all of Britain’s historic 
sites along the prescribed route. The advantage of this system is, of course, 
the rapid acquisition of the country’s history, a system uncomplicated by 


t 
| 
| 
| 
} 
| 
) 
\ 


146 NEWS FROM THE FIELD 


social or political addendum. Although the consequence may be educa- 
tional malnutrition, the tourist, as a rule, is happily unaware of this 
condition. 

As a direct contrast to this method of learning something about Britain 
and of England in particular, I found myself recently on a coach tour of 
quite another order. This tour was arranged by the National Federation 
of Community Associations and provided a splendid opportunity for 
learning a good deal about community life in several centres, large and 
small. In the course of the tour we also gathered historical notes, had the 
opportunity of discussing community development in other countries and 
were treated with such warm hospitality that however short the time, we 
felt we had received a good general background of what one might call 
‘social action’. 

There were twenty-two people participating in the tour, representing 
eight countries. As a Canadian, I benefited enormously from the visits to 
community centres, village halls and adult education colleges. There was 
an additional benefit in the exchanges of information and from the com- 
parisons made about community life and leadership in Great Britain, 
Holland, Norway, Sweden, Denmark, France and Austria. As the 
members of the group were educationists, sociologists and town planners, 
there was a constant variety of viewpoints arising during discussion which 
greatly enhanced the experiences of the week. 

It might be said that the purpose of the tour was threefold; to see housing 
development and visit community centres; to meet and talk to the people 
who are endeavouring to encourage the interests and activities which 
contribute to the healthy community; and to discuss the ways in which 
these points relate to the national and European scenes. The itinerary 
included places which contrasted excellently from the standpoint of size 
and industry as well as from that of traditional patterns of social and 
cultural development. Visits were made to Oxford, Bristol, Birmingham, 
Stratford-on-Avon and Cambridge; to Slough and Harlow; to Gloucester, 
Worcester, Warwick; and to the villages of Bidford-on-Avon and Eydon. 
We were also fortunate in being able to stay at two residential colleges, 
Avoncroft and Knuston Hall. 

In a series of visits of this kind so many impressions and observations 
come to the mind of the visitor that it would be impossible to record 
them all here. However, as an educationist in the field of community 
development in my own country, I found several points of interest. 

One in particular which attracted my attention was the construction 
of community centre buildings by voluntary labour. We saw several 
examples of this aspect of community effort in Oxford and Bristol. The 
different applications of statutory assistance were an interesting feature 
of the effort. Where in one instance, the LEA provided the material for 
buildings and let the people do the construction, in another city, 75 per 
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cent of the building cost was provided by the LEA, leaving the local 
people to raise the remaining 25 per cent and to erect the building. Two 
or three of these centres were quite unpretentious although adequate for 
the purpose, but there was one in Bristol, still under construction which 
was large and beautifully planned, in fact quite impressive. To one 
accustomed, as I am in the Province of Ontario, to community centre 
buildings constructed professionally, as a general rule from a combination 
of municipal and provincial government funds, the building of such 
premises by voluntary help seemed a discouraging job. On the other 
hand, when talking to people in many of the places we visited, I felt that 
there is a greater struggle to secure voluntary help for the activities con- 
ducted in the centres once completed, a feature of community life which 
I do not believe is so difficult for us. 

Another aspect of the community use of a central building which 
greatly interested me was the village hall. We saw two such halls, one 
of these over twenty years old, and the other completed but not officially 
opened. I realised that there is a distinction between the community 
centre and the village hall, a difference in definition and of management. 
Although these halls were entirely apart from a standpoint of appearance, 
it was very clear to me that a strong sense of community spirit prevailed 
within them. There was a distinct atmosphere of pride and unity of 
purpose which seemed to me much more apparent than in other districts. 

Although I found many differences as compared to Ontario, in the 
methods of conducting activities as well as in the erection of buildings, 
there were two occasions in particular, on which I felt that England and 
Canada had, in one instance, a common concern, and in the other, a 
uniform approach to education. At Gloucester I was very interested to 
hear the rural officer for the Council of Social Service speaking of the 
problem of bringing the rural and the townspeople together. One point 
of view expressed was that the townspeople might be encouraged to live 
and pursue their leisure activities in the country areas, but it would seem 
that the prevailing attitude is the aim of the townsmen to civilise the 
country dweller. Although this was not posed as a serious problem it 
nevertheless indicated that, in two countries of such disparity in size as 
England and Canada, it is one which does trouble the educationist and 
social worker. 

Then in Warwick, where we had an opportunity to see the County 
Library in operation, I was struck by the perfect parallel of method. 
From the kind of service offered to the County readers and to the schools, 
to the indexing system itself, it was entirely analagous; so much so, in 
fact, that I have a strong suspicion that at one time, the Provincial Library 
services, in Ontario at any rate, must have come to England to study 
the method. 


One would like, on an occasion like this to discuss other aspects of a 
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coach tour of this kind, the impressions of Oxford and the industrial 
density of Slough, and many other observations, but these have a place of 
their own elsewhere. The outstanding reaction I have about the tour is 
that in this method, and through the excellent organisation of educational 
and social agencies which make it possible, lies the key to our under- 
standing of each other and the possibility of exchanging ideas so that we 
may all improve our ways of working to build the healthy community. 
ILYS BOOKER. 


LIBERTY IN ADULT EDUCATION 


A conference of Principals and staffs of European Folk High Schools, 
English Residential Colleges for Adults and other adult educators 
interested in the residential idea took place at Avoncroft College, Stoke 
Prior, from June 27th to July 4th, 1955. Representatives attended from 
Norway, Sweden, Denmark, Finland, Holland, Belgium, France, 
Switzerland, Austria and England. 

Professor R. D. Waller, Professor of Adult Education at the University 
of Manchester, opened the conference with an address on the theme of the 
conference—Liberty in Adult Education. Professor Waller decribed free- 
dom as the alpha and omega of adult education—its origin, condition and 
purpose. The purpose of adult education was the creation of free minds. 
Adult education cannot therefore be carried on under a despotism but 
only propaganda. Hitler destroyed the Folk High School tradition in 
Germany; Mussolini destroyed the People’s University in Italy. Cultural 
activities went on in both countries but any free criticism of society was 
forbidden. 

Mr G. H. L. Schouten, Director of the International Folk High School 
work in the Netherlands, described the Dutch Folk High Schools as 
intermediate between the Scandinavian schools and the English residential 
colleges. They laid stress on education for citizenship and had a great 
belief in the value of residence. They received considerable support from 
the State which inspected the work in order to ensure quality. State grants 
were not intended to restrict freedom, but to stimulate enterprise. Among 
dangers to be guarded against were lack of sensitiveness to the demands 
of minorities and also institutionalism—a gap between leaders and 
participants. Leaders should be objective, tolerant, ready to modify 
opinions in the face of evidence and willing to share responsibility. Their 
task was to teach individuals to think for themselves. 

Dr. V. H. Péttler, Principal of the Volksbildungsheim, St. Martin, 
Austria, who spoke in German, said that there was in Austria a division 
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between the educated and uneducated which it was the task of adult 
education to minimise. It was essential to start with people where they were 
and thus in rural areas to work from the culture of the soil to the culture 
of the soul. Originally adult education began in Austria after the first 
war but was overthrown by National Socialism. After the second war 
came the development of the idea of adult education as a training ground 
for democracy—a new conception for Austria. The movement aimed at 
the defence of individual personality, at respect for those with whom 
one disagrees, and at education for life rather than for knowledge. At 
present they were receiving very great help from the State with very little 
control. Unfortunately, now that Austria had recovered her independence, 
she would have to pay her own defence costs and might well have less 
to spend on adult education. 

Mr. Helmer Ternblad, Rektor of Vasterhaninge Folkhogskola, 
Sweden, said there were 86 Folk High Schools in Sweden, nearly half 
provided by County Councils, and the rest by various voluntary bodies. 
The Government granted financial support amounting to 4o per cent of 
total expenditure with very slight control which did not affect the prime 
ideas of the movement. The Folk High Schools must not be centres of 
propaganda, either religious or political. State inspection was carried out by 
a man who was at the same time Principal of a Folk High School. Weak- 
nesses in Sweden were a tendency to institutionalism and a tendency for 
teachers to gravitate towards the larger schools. Their strength was a 
complete absence of conflict with the Government. Many Governemnt 
officials, half the Members of Parliament and half the Members of the 
Cabinet had passed through the Folk High Schools. 

Mr. I. J. Pitman, M.P. for Bath, deputizing for Mr. Denis Vosper, spoke 
on The Relationship between Purposive and Academic Education. He 
said that, except in the Grammar schools, there was in England a swing 
of the pendulum away from academic towards purposive education. 
Interest and achievement were closely connected and great progress was 
made through achievement. Today the main field of recruitment for adult 
education was probably in the purposive field. In adult education we must 
gain the interest of people whose academic inclinations were very small. 
We should seek to develop skills associated with: 

(i) feeling—for example, art and music 
(ii) co-operation—for example, football, folk dancing and drama 
(iii) utility—for example, woodwork and cookery. 
Interest must be aroused by a deliberate explanation of purpose and this 
in turn can lead to academic interest. Mr. Pitman considered that adult 
education was ripe for a big surge forward in England. 

Most of the proceedings were conducted in English but those who 
wished to ask questions or make contributions were encouraged to use 
their own languages if they wished, and translation to and from French 
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and German was expertly provided by Miss L. S. Haynes, Assistant 
Secretary of the National Institute of Adult Education. 

Visits were made to Missenden Abbey, Bucks.; Ruskin College, Oxford; 
Westham House, Warwickshire; Fircroft College, Birmingham; Knuston 
Hall, Northants; and Wansfell College, Essex as well as to the 
Stratford Memorial Theatre, to Cambridge and to Worcester, Malvern, 
Hereford and the Welsh Marches. These visits supplemented for our 
Colleagues from overseas the picture gained in informal talks between 
sessions, on coaches and in the attractive rooms of Avoncroft College. 
Mr G. E. Gregg, Principal of the College, presided over the proceedings 
in the manner of a benevolently unobtrusive host and gave the meeting 
the happy atmosphere of a houseparty rather than an educational 
conference. WILFRED DOWN. 


SCANDINAVIAN ACHIEVEMENTS 


The Unesco seminar on Scandinavian achievements in adult education, 
which was held during June, was an illustration of its own theme. Fruitful 
conference technique, even to turning most of the plenary sessions into 
useful ones, was a bonus not foreseen by the participants. The seminar 
lasted three weeks and began in Magleaas Folk High School in Denmark, 
where the delegates, some forty from twelve North West European 
countries, heard and digested lectures on Scandinavia’s history, social 
policy and education. 

After four days, three parties were formed, each to spend a week touring 
one of the host countries, where they met educationists and students, 
farmers and librarians in their residential schools, centres and homes, and 
where they experienced for themselves the geographical and economic 
setting of adult education in this region. For the final stage, at Romerike 
Folk High School in Norway, the participants reunited for intense com- 
parative and critical discussions on the lessons of Phase I and the 
observations of Phase II. 

Perhaps the most striking impression made on the delegates, only a 
minority of whom had visited Scandinavia before, was of adult education’s 
relative popularity, due not to its being skilfully ‘put over’ but to its 
springing organically from the economic, social, political and religious 
life of the people. We are used to rooting a lesson or a syllabus in the 
actual experience and current interests of students; the Scandinavians 
have enlarged this method macroscopically into a principle for the 
organisation of adult education as such. Their States—described as ‘the 
providers of the sufficient atmosphere’—give financial and administrative 
aid on the embracing maxim that all voluntary bodies—whatever their 
colour or creed—are Responsible Bodies. 
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Except for the Lecturing Societies, the dominant forms of organisation 
in Denmark, Norway and Sweden are all ones from which we can learn: 
the residential colleges which totally separate education from social ambi- 
tion; the Study Circles which enable anyone, whatever his academic 
aptitude, to join with others in a tutorless group for mutual improvement; 
or the Correspondence courses, catering not for individuals—stoical and 
pertinacious or getting fatally behind with their instalments—but for 
groups of students supporting each other’s morale. 

When the Scandinavians visit England in 1956, they will find an 
opposite but equally necessary achievement, the work of the Universities 
in adult education. This is the chief respect in which the Northern 
countries can learn from us: for fear of making it unpopular, they have 
not, on the whole, taken their popular education to the intellectual level 
of which it is obviously capable. 

This regional seminar left the participants exhausted, not from the usual 
surfeit of obese phrases in smoky halls, but from the concentration of the 
travelling programme and the intensity of the discussions following it. 
Instead of producing resolutions and conclusions printed for all to see 
and for everyone to ignore, the delegates were subjected to an educational 
experience which it will take many months to assimilate, but which will 
perhaps act more efficiently in the end as a leaven. Certainly there can 
have been few international gatherings at which less energy was spent 
in cosmopolitan contretemps. There is often nothing like travel for 
narrowing the mind, but the organising committee of this seminar, and 
its director Sven-Arne Stahre, the Swedish WEA’s Director of Studies, 
by getting men and women from different countries to react to the same 
phenomena, were able to loosen a host of active workers in adult education 
from their parochialism. BRIAN GROOMBRIDGE. 
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Britain- 
An 
Official Handbook 


A new and enlarged edition of this 
popular reference book is now 
available. Indispensable for stu- 
dents, it contains a wealth of factual 
and statistical information about 
the United Kingdom, its people 
and its institutions. Illustrated. 


Price 10s. By post 10s. 8d. 


H.M. STATIONERY OFFICE 
P.O. Box No. 569, London,'S.E.1; the Govern- 
ment bookshops in London, Edinburgh, 
Manchester, Birmingham, Cardiff, Bristol 
and Belfast, or through any bookseller. 


Technical College. 


DAS SCHONE DEUTSCHLAND: Erster Teil 
W. E. ANDERSON, M.A., Lecturer in German, Bradford 


“This new course is shaped by a realistic insight into the needs 
of adult beginners in continuation schools, where tuition time 
tends to be reduced toa minimum. Part 1 contains 16 short 
lessons of concentrated grammar instruction, punctuated by 
four revision chapters, and progressing by steeply but skilfully 
graded stages to a point where, of the major items, only 
passive and subjunctive constructions are still accounted for.” 
—Times Educational Supplement. Illustrated. 6s. 6d. 


SPEAK FRENCH 


SUZANNE TAYLOR, Docteur en Droit. 


A course for adult students with the emphasis throughout 
on lively, adult material. Each lesson offers a topic for 
discussion, some revision of grammar, passages from modern 
authors for translation, and a game or crossword. 5s. 


GEORGE G. HARRAP & CO. LTD 
182 HIGH HOLBORN, LONDON, W.C.1 


REVIEWS 


THE PATHOLOGY OF ADULT EDUCATION, William Harvey Memorial 
Lecture delivered under the auspices of the Old Fircrofters’ 
Association in Birmingham, March 24th, 1955, by Eric 
Ashby. 


The Harvey Memorial Lectures have had a distinguished list of 
lecturers. Seldom, however, can distinction and topicality have been com- 
bined so notably as in 1955, when the lecturer was Dr. Eric Ashby, Vice- 
Chancellor of the University of Belfast and lately Chairman of the now 
famous Ashby Committee on Adult Education. Topicality indeed could 
scarcely go further, for the lecture was given while the report of the 
Committee was still under consideration by the Minister of Education. 
Moreover, Dr. Ashby had recently given a series of talks for the Third 
Programme on universities which had aroused widespread interest for 
their liberal spirit and insight into problems. It was thus fair to hope that, 
in the circumstances, Dr. Ashby might have something of outstanding 
importance to say on adult education in general and on extra-mural work 
in particular. 

It cannot be said that these hopes have been fulfilled. True, the title 
chosen—‘The Pathology of Adult Education’—gave warning that this 
was not to be a balanced survey, like the Ashby Report itself. But the 
scope is even narrower than the title suggests; it deals only with the two 
types of responsible body—the extra-mural departments of universities 
and the WEA—omitting Local Education Authorities, the Ministry of 
Education, and indeed, adult students, who all make their own rich 
contribution to the pathology of adult education. Nor is there anything 
very scientific about it; it is largely an exposition of Dr. Ashby’s likes 
and dislikes—especially his dislikes. These last derive from a number 
of assumptions which are never adequately justified or explained—in 
short, the report has a pathology of its own which is the most interesting 
thing about it and upon which I propose to concentrate in this review. 

Dominant throughout is the prejudice in favour of something called 
‘The Voluntary Spirit’; to that all else must give way. This spirit is— 
without explanation—identified with voluntary groups and associations. 
But surely the essence of voluntaryism is the right of the individual 
student to join or leave the class of his choice. Preserve that, and all is 
safe; lose it, and all is lost. The first concern of any responsible body is 
to provide and maintain the best possible programme of classes—with the 
help of voluntaryism where that will serve, without it where it will not. 
To put any consideration whatever above this programme of classes—as 
Dr. Ashby would have us do—is to betray the students, most of whom 
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care little for the declared objects of the voluntary bodies and nothing 
for ‘The Spirit of Voluntaryism’.—(Only 41 per cent of the students in 
WEA classes are members of the WEA) but who care a great deal for 
the opportunity of study which the provision of a class affords. To insist 
as Dr. Ashby does on the claims of groups rather than those of the 
individual is the way all tyrannies start, whether of the right or of the 
left, and ill accords with his view that to preserve the individuality of 
man is the new purpose of adult education. 

Then there is his bias against professionalism, which would have been 
remarkable in Lord Hawke. If the history of the Mechanics Institutes 
and the WEA proves anything it is on Dr. Ashby’s own showing—that 
voluntaryism is not enough. It may serve in the pioneer stages, but pro- 
fessionalism must come in if progress is to be maintained. Here the post 
of the Vice-Chancellor in a modern university is a good parallel. Certainly 
the voluntary bodies have no illusions as to the limits of voluntary effort; 
if the WEA had more funds an increase in the number of professional 
tutors and organisers would be a first charge. It is not much good harking 
back to the ‘golden days’, when tutorial classes were taken by distinguished 
university tutors. A handful of classes by a handful of distinguished 
teachers, perhaps, but are there enough distinguished teachers for the 
2,000 tutorial and sessional courses today? Are there distinguished teachers 
for every internal university course? What most undergraduates get 
throughout their university days—and what they have had since they 
were at a nursery school—is professionalised teaching at a high level of 
skill. Why should adult students expect to fare better, and why is 
amateurism so all important on this tiny sector of the Educational front? 

If a personal note may be pardoned, the present reviewer is a little sorry 
that Dr. Ashby is wrong on this point—last winter he taught extra-mural 
classes as a professional which was, of course, Bad; during the summer he 
has acquired amateur status, so that when he takes a class next year it 
will be Good. It would have been interesting to try to sense the change. 

Then there is the old tabu about the occupations of students, some of 
which (miners, etc.) are Good, and others Bad (curates, teachers, spinsters). 
This caste system exists in the minds of too many people, and has 
bedevilled adult education far too long. Its only merit is that it opens 
interesting lines of speculation. A way of escape presumably lies open to 
the Spinster—by marrying a Miner she can become a Working Class 
Housewife. But what if, though of Working Class origin, she were to 
marry a Curate? Would she not feel at the very altar the first tugs which 
would suck her into the vortex of gentility—this last a favourite phrase of 
Dr. Ashby’s, whatever it may mean. 

It is not surprising that he has very different attitudes to the two types 
of responsible body. The WEA is to have ‘sympathetic but drastic treat- 
ment’—it must shake off its intellectual hypochondria, stop parading the 
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icons of fifty years ago, bury its dead, and rediscover a sense of purpose. 
And if it will not, what then? Nothing, presumably; being a voluntary 
body, ‘it has the right to be energetic and enterprising; it equally has the 
right to be lethargic and dilatory’. It is to be offered in fact, the status 
of a Sacred Cow; it would do well to reflect that this brings dangers no 
less than privileges. 

The extra-mural departments, staffed by professionals, and often 
efficient and confident are not calculated to engage Dr. Ashby’s sym- 
pathies. Their besetting sin is ‘intellectual arrogance’; one is reminded 
here of the complaints often raised against those of the clergy unaccom- 
modating enough to take religion seriously. “They arrogate to themselves’ 
he says, ‘moral responsibility for adult education in Britain.’ But of 
course they do nothing of the kind. Their basis—to quote the University 
Grants Committee—is ‘that the extra-mural work of a university should 
be regarded as a service rendered for the convenience of external bodies 
but as a necessary and integral part of its activities’. They try to fulfil this 
duty as best they may; that they are not unsuccessful is suggested by 
recognition, in the report of the Ashby Committee, that they bear the 
main burden and enjoy the main initiative in adult education today. One 
would have thought that for this they deserve praise, not criticism in a 
spirit as ungenerous as its language is intemperate. 

There are several other features of the Report which make one doubt 
whether the pathologist has ever seen the patient. It is odd to find the 
WEA commended as a safeguard against the Welfare State, when it has 
done so much to create a climate of opinion which has made the Welfare 
State possible. It is odd to find the influence of universities suspect as 
likely to narrow the curriculum, and in particular to inhibit the growth 
of science, when it is they—and not the ‘spirit of voluntaryism’—-who 
have done so much in recent years to expand it, and above all in science. 
Strangest of all is Dr. Ashby’s nightmare vision of ‘Directors deploying 
their forces through the English countryside . . . district organisers calling 
on mill-hands in the remotest dales of Yorkshire with the regularity of 
the man who collects the rent. It would all be so much more efficient than 
it is now’. It would indeed, but it is pretty far distant. One of the largest 
extra-mural departments in the country has 23 full-time tutors—the staff 
of a modest primary school—at work in a region with a population of 
3% millions, and a programme of 400 classes and 9,000 students in each 
year. If the worst danger of this dangerous century is that Adult Education 
will ever be staffed on a scale to function efficiently we can all sleep at 
night. In the meantime why should extra-mural directors not deploy 
their forces through the countryside—heaven knows, they are scanty 
enough. What does Dr. Ashby think they will do—spoil fox-hunting? 

Well, it is all very sad. One really does wish Dr. Ashby would read 
the talks on universities given by the Vice-Chancellor of Belfast. Were 
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he to do so and to ask how the principles and ideals there set out might 
be applied to extra-mural work, he would, I suggest, reach something 
very like the practice of those extra-mural departments of which he most 
strongly disapproves. 

This review—like Dr. Ashby’s lecture—has been largely critical, but 
it would be wrong to end on that note. We would all rather remember 
him for the help he and his Committee gave to adult education at a 
critical moment, than for this rather unhappy little lecture, which can 
of itself only qualify for that most succinct and final of pathological reports 
—corruptio optimi pessima. D. R. DUDLEY. 


THE STRUCTURE OF ENGLISH EDUCATION by Roger Armfelt. (Cohen & 
West, 207 pp., 12s. 6d.) 

THE FORGE—THE HISTORY OF GOLDSMITHS’ COLLEGE. Ed. Dorothy 
Dymond. (Methuen, 158 pp., 218.) 


TRAINING IN HOME MANAGEMENT, by Margaret Weddell. (Routledge & 
Kegan Paul, 198 pp., 12s. 6d.) 


SELF PORTRAIT OF YOUTH by G. W. Jordan and E. M. Fisher. (Heine- 
mann, 176 pp., 12s. 6d.) 


Taken together these four books are a progression from the general 
to the particular. Mr. Armfelt has written an intelligible and student-useful 
account of English Education and if he or she is not in the foreground, the 
person to be educated is at any rate assumed. It is no small feat to have 
got most things in, by mention at least, in 200 pp., but it inevitably means 
that this is a picture with little light and shade. 

‘a The Forge the colours are stronger. Here is an institution that denies 
a . the categories both in its history and in its current practice. A voluntary 
but secular foundation that is at the same time a constituent element of 
London University and a LCC aided evening institution, is an anomaly 
calculated to exasperate the constitutionally minded. The varied activities 
of Teacher Training, Art instruction and Adult Evening Classes, although 
conducted in an atmosphere of amity and mutual interest, do not hang 
together well enough to make a coherent book. It throws some revealing 
light on the shifts and changes of official policy in the last half-century 
but its warmest admirers will certainly be the old ‘Smiths to whom it is 
primarily, one supposes, addressed. A comparison with J. F. C. Harrison’s 
recently published history of the Working Men’s College brings out at 
once the advantages of single authorship for such works, however skilful 
and affectionate the editing of a composite volume may be. 

Training in Home Management is also in part a composite that finds 
space for discussion of the work of voluntary bodies as well as of schools 
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and technical colleges. The single theme is a more effective connecting 
link than the single institution and the theme itself is treated with a 
breadth and humanity that gives the whole book a quality all too rare 
in the more specialised fields of educational writing. There is no danger 
here of submerging the student’s personality in the minutiae of administra- 
tion or method although the requisite facts are succinctly and conveniently 
assembled. 

With Mr. Jordan and Miss Fisher we reach the border lands—perhaps 
bad lands would be more expressive—of contemporary education, in 
which the individual adolescent is the central figure in a never wholly 
stabilised community. Here are the young people, the subjects of the 
legal draughtsman’s skill and the administrator’s nice accounting, but 
although the ‘Grosvenor’ owes its existence as a Recreational Evening 
Institute to the London County Council and also inhabits Westminster, 
it seems a far cry from Parliament and County Hall alike. 

The strength of this account of many years’ work with young people 
is that it is drawn from full-time working experience. The authors are 
not looking in from another world: they inhabit it and apparently intend 
to go on doing so. They accept the lives of their members as they are, 
the sad and the sordid parts no less than the gaiety and the exuberance. 

As a result they have a lead to offer to all who are concerned with the 
obvious wastage of our present secondary education and it is very much 
to be hoped that this book will find its way into both education offices 
and training colleges. The problems of adolescent development, like most 
other educational problems would, of course, be easier to solve if we had 
any formula for producing people, like the authors, whose charity 
augments as their illusions decline. E.M.H. 


THE LAWS OF NATURE, by R. E. Peierls. (George Allen & Unwin, 21s.) 
FRONTIERS OF ASTRONOMY, by Fred Hoyle. (Heinemann, 25s.) 


A BRIEF TEXT ON ASTRONOMY, by Skilling and Richardson. (Henry 
Holt & Co., published in Great Britain by Chapman & Hall, 


32s.) 


A common feature of these three books is that their authors are 
attempting to present the subject matter in a way which can be understood 
by those who have little or no previous knowledge of science. Much is 
made of this point in the publishers’ blurbs—the word ‘popular’ being 
used with some monotony in the blurb for Frontiers of Astronomy, 
presumably to attract readers who know but little science. This word 
does not help in persuading scientists to undertake the sort of book which 
is so much needed for adult classes. It is widely taken to indicate some- 
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thing a little shoddy, superficial and not worthy of academic attention. 
Some science writing is bound to be in this class but there is danger of 
books being condemned unread because of this label and, even more 
important, the task of writing avoided because of the stigma. The best 
books of this type demand as much of the reader as do the best general 
books in other subjects. In the scientific education of the layman much 
depends on a clear understanding of what it is hoped to achieve. A worthy 
aim would appear to be some understanding of science, a matter which 
involves the acquisition of a selection of the essential raw materials of 
science—facts; facts cannot be selected without a clear view of the purpose 
for which they are to be used. 

Professor Peierls believes that some understanding of science is best 
achieved through the study of established principles. He hopes that ‘The 
Laws of Nature’ will ‘show some readers who have never been introduced 
to science a little of the aims, the methods and the conclusions of the 
scientist’. He feels that, if an attempt is made to introduce the humanist 
to science through the history or philosophy of science, this is bound to 
fail through lack of understanding of these principles. Examples could 
be given from experience in adult education which would support this 
view. In this book he selects and seeks to explain the most important 
findings in physics. This is surely very relevant to our present needs. 
Courses in physics, except for trained or partly trained physicists are very 
few, and a guide to what can and should be done is welcome. The Laws 
of Nature should prove a fruitful source of ideas of approach for any tutor 
contemplating conducting a course in physics and his students should 
find a study of the book most rewarding. It is not, nor could it be, an 
easy book; each page required close attention and often help from a tutor. 
It has the important advantage of being meaningful as a whole and gains 
much from being written with an express and limited purpose. 

Frontiers of Astronomy, dealing with the growing points of a subject 
which can appeal strongly to the imagination, is easier to read. Mr Hoyle’s 
gift for clear exposition carries the reader with him—at times rather 
breathlessly. He tells us that the main theme of the book is ‘to write 
coincidence and chance out of the play’. In astronomy tlre is still more 
speculation and hypothesis than established principle. ‘Iie danger of a 
book such as this, when considered as a contribution to scientific education, 
is that the reader may accept hypothesis as fact, or indulge in unfounded 
preference for ideas. Fortunately Mr Hoyle does not neglect the back- 
ground; he pauses often and successfully to inform, as in the chapters 
describing the four revolutions in physics and the applications of physics. 
Again it seems that the value of this exciting book would be enhanced if 
a tutor could guide and discuss with the reader. The book should not be 
confined to the reading list for courses in Astronomy; it could well find 
a place in a variety of courses in physical science. 
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Compared with the other books A Brief Text on Astronomy seems 
solid and uninspiring. Packed with facts and written in a staccato style 
it is doubtful whether it will appeal to the adult student. Writing science 
for those who do not intend to practise as scientists demands an approach 
which is very different from that of the traditional textbook. The great 
need is for more books written by scientists who are prepared to take 
the very considerable trouble to follow Professor Peierls and Mr Hoyle in 
undertaking the special task of explaining their aims, methods and 
conclusions in language comprehensible to laymen. D.V. 


WITHOUT COMMENT 


The following are recent titles in two well-known series of publications 
and a few incidentals likely to be of interest to adult students: 


THE CIVIL SERVICE IN BRITAIN, by G. A. Campbell. 

THE ARABS, by Edward Atiyah. 

PRELUDE TO MATHEMATICS, by W. W. Sawyer. 

ROBERT FROST, Se/f-selected Poems (The Penguin Poets). 

DANTE, THE DIVINE COMEDY. II PURGATORY. Translated by Dorothy L. 
Sayers. (Penguin Books—Prices 2s. 6d.—3s. 6d.) 


ORIGIN AND DISTRIBUTION OF THE BRITISH FLORA, by J. R. Matthews. 

THE LAW OF CIVIL 1njuRIES, by Hamish R. Gray. 

PRIVATE INTERNATIONAL Law, by J. 4. C. Thomas. (Hutchinson’s Uni- 
sity Library, 8s. 6d.) 


SICKERT World’s Masters—New Series. 
REMBRANDT Editor: Anthony Bertram. (The Studio Ltd. 3s. od.) 


ENGLISH RADICALISM 1762-1785, by S. Maccoby. (George Allen & Unwin 
458-) 


LORENZO DEI MEDICI AND RENAISSANCE ITALY, by C. M. Ady. (Teach 
Yourself History—English Universities Press, 7s. 6d.) 


SIX MEDIAEVAL MEN AND WOMEN, by H. S. Bennett. (Cambridge University 
Press, 158.) 


PRINTING FOR PLEASURE, by John Ryder. (Phoenix House Ltd., gs. 6d.) 


PAMPHLETS AND REPORTS 


To all those who know that their pamphlet or report is just as important 
as those here mentioned, we can only say ‘next quarter’ or ‘next year’. 

First, three Annual Reports: those of the NATIONAL FEDERATION OF 
WOMEN’S INSTITUTES and of the NATIONAL UNION OF TOWNSWOMEN’S GUILDS 
for 1954 because they are full of evidence of vitality and good work done, 
and remain a standing challenge to superior males. And as evidence that 
men and women do serve good ends in harmony, the Year Book 1955 of 
the LYMINGTON COMMUNITY ASsOcIATION—readable, reliable and realistic, 
attractive to local advertisers and daring enough to retail at gd. per copy. 

Second, some old acquaintances among the regular journals: Scottish 
Adult Education No. 13, stamped by the personality of its Editor, 
Mr W. D. Ritchie, determined to give a true Scottish value for its absurd 
price of 6d. (2s. for three issues annually, post free) from oLD ACADEMY 
HOUSE, GALASHIELS; Making Music, also three times a year (5s. annually 
from RURAL MUSIC SCHOOLS ASSOCIATION, LITTLE BENSLOW HILLS, HITCHIN), 
stili the most attractively produced journal of its kind and surely indispen- 
sable to everyone concerned with spreading the practice and enjoyment of 
music; Oversea Educetion (HMSO for the Colonial Office, quarterly 8s. 
per annum) is always sensible and the April 1955 issue is notable for the 
contributions, following the Unesco General Conference at Montevideo, 
by the Journal’s editor, Mr W. E. F. Ward: the most sensible writing 
about Unesco that we have seen. 

And Foreman, a journal new to us, although this is the third issue, an 
imaginative production of the INDUSTRIAL WELFARE soclETy, 48 Bryanston 
Square, W.1 (2s.), ‘devoted to improving the man and the job’ and calcu- 
lated to help discussion in industrial relations courses, even if it is not 
precisely intended for that purpose. 

Co-operative College Papers No. 2—Co-operative Democracy by J. A. 
Banks and G. N. Ostergaard is well worth its price of 1s., both for its 
subject matter and as an example of applied sociological research. It 
can be obtained from sTAMFORD HALL, LOUGHBOROUGH. 

Finally, a selection from the American post-bag: The Annual Report 
1953-54 of The Fund for Adult Education with its picture, incredible to 
the British eye, of very large sums of money to irrigate the droughty places 
of adult education; and from the cENTER FOR THE STUDY OF LIBERAL 
EDUCATION FOR ADULTS, 940 E. 58TH STREET, CHICAGO, 37, one of the bene- 
ficiaries of the Fund, further copies of Notes and Essays (Nos. 10 and 11). 
The Center’s productions are increasingly useful and challenging and it 
is worthwhile being on their mailing list. 

As a final extra, a reminder that these and many more are available for 
reference at 35 Queen Anne Street, London, W.1, and can be borrowed 
if, as we frequently do, we have duplicates. 
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